Wayland Baptist University



Virtual Campus
School of Education
Mission of the University System

Wayland Baptist University exists to educate students in an academically challenging, learning-focused and distinctively Christian environment for professional success and service to God and humankind. 

EDUC 4313 - Classroom Management 
Fall 2018
Professor Emeritus: Jim Todd, Ph.D.

207 Van Howeling Education Building

Plainview, Texas

Phone Office: 806- 291-1045

Phone Home: 806-296-0224

e-mail : toddj@wbu.edu
Virtual campus via Blackboard

Course Description:

Classroom Management – learning to build a system for classroom management that creates a positive learning environment.  Field experience: 6 hours 
Course Text:

Textbooks

Jones, Fred and Jones, Patrick (2014) Tools for Teaching: Discipline, Instruction, Motivation. 3rd edition 
or 

Jones, Fred and Jones, Patrick, Tools for Teaching: Discipline, Instruction, Motivation – Primary Prevention of Discipline, 3rd Edition (ebook)

Supplement

Wong, Harry and Wong, Rosemary (2014) The Classroom Management Book. Harry K Wong Publications, Mountain View, California

Course Outcomes
1. The student given a classroom scenario will be able to determine the discipline strategy that is appropriate with the situation and describe the course of action that should be taken.
2. The student will identify the elements of a discipline management system and utilize these elements in an analysis of classroom discipline situations.

3. The student will develop a site management plan and procedures for his/her classroom.
Course Outline and Objectives
Unit 1 Building a Classroom Management System

1. Learning from ‘Natural” teachers

2. Focusing on Prevention

Unit 2 Exploiting Mobility and Proximity

1. Working the Crowd
2. Arranging the Room

Unit 3 Discipline, Instruction and Student Engagement
1. Weaning help Helpless Hand Raisers

2. Praise, Prompt and Leave:  The Verbal Modality

3. Visual Instructional Plans:   The Visual Modality

4. Say, See, Do Teaching:  The Physical Modality
Unit 4 Raising Expectations: Motivation and Accountability

1. Creating Motivation

2. Providing Accountability

Unit 5 Building Classroom Structure

1. Succeeding from Day One

2. Teaching Routine

Unit 6 Learning to Mean Business
1. Understanding Brat Behavior

2. Staying Calm: Our Emotions

3. Being Consistent: Our Thoughts

4. Setting Limits: Our Actions
5. Following Through

6. Eliminating Backtalk

7. Dealing with the Unexpected

Unit 7 Producing Responsibility
1. Building Cooperation

2. Teaching Responsibility

3. Turning Problem Students Around

4. Initiating Preferred Activities

Unit 8 Positive Classroom Management 

1. Dealing with Typical Classroom Crises

2. Exploiting the Management System

Disability Statement:  In compliance with the Americans with Disabilities Act of 1990 (ADA), it is the policy of Wayland Baptist University that no otherwise qualified person with a disability be excluded from participation in, be denied the benefits of, or be subject to discrimination under any educational program or activity in the university.  The Coordinator of Counseling serves as the coordinator of students with a disability and should be contacted concerning accommodation requests at (806) 291-3765.  Documentation of a disability must accompany any request for accommodations.
ACADEMIC HONESTY:  
Wayland students are expected to conduct themselves according to the highest standards of academic honesty.  Academic misconduct for which a student is subject to penalty includes all forms of cheating, such as possession of examinations or examination materials, forgery, or plagiarism.  Disciplinary action for academic misconduct is the responsibility of the faculty member assigned to the course.  The faculty member is charged with assessing the gravity of any case of academic dishonesty and with giving sanctions to any student involved.  The faculty member involved will file a record of the offense and the punishment imposed with the dean of the school, campus dean, and the academic vice president.  Any student who has been penalized for academic dishonesty has the right to appeal the judgment or the penalty assessed. 

Plagiarism
“Plagiarism — The attempt to represent the work of another, as it may relate to written or oral works, computer-based work, mode of creative expression (i.e. music, media or the visual arts), as the product of one's own thought, whether the other's work is published or unpublished, or simply the work of a fellow student.

1. When a student submits oral or written work for credit that includes the words, ideas, or data of others, the source of that information must be acknowledged through complete, accurate, and specific references, and, if verbatim statements are included, through use of quotation marks as well. By placing one’s name on work submitted for credit, the student certifies the originality of all work not otherwise identified by appropriate acknowledgements. A student will avoid being charged with plagiarism if there is an acknowledgement of indebtedness.” 

http://catalog.wbu.edu/content.php?catoid=3&navoid=210
Students shall have protection through orderly procedures against prejudices or capricious academic evaluation. A student who believes that he or she has not been held to realistic academic standards, just evaluation procedures, or appropriate grading, may appeal the final grade given in the course by using the student grade appeal process described in the Academic Catalog.  Appeals  may  not  be  made  for  advanced  placement  examinations  or  course  bypass examinations. Appeals are limited to the final course grade, which may be upheld, raised, or lowered at any stage of the appeal process. Any recommendation to lower a course grade must be submitted through the Academic Vice President to the Faculty Assembly Grade Appeals Committee for review and approval. The Faculty Assembly Grade Appeals Committee may instruct that the course grade be upheld, raised, or lowered to a more proper evaluation.
Grading:

Tests
(2)





200





Blogs (weekly – (10 points)  


100

Discussion Board (weekly 10 points)

100
Site based Management Plan


  50
Field Based Observation Journal


  50

Ethics test





  40

Field Observation guide – You are to make arrangements to observe a teacher and observe how she manages the classroom and procedures used in the classroom management process.  An observation log sheet is to be completed and is in the content folder for this course.  You are to submit the observation log sheet with your journal notes.  The notes are where you note the classroom management procedures used.  It is imperative that you have date, time and who you were observing on the log sheet and identified in your observations.  The teacher must verify that you observed and does this by signing your log sheet.  The journal should describe what you were observing and the nature of your interaction with the student/s as well as your reflections on the classroom management process.
Your blogs and discussion boards are due on Monday at 10 a.m. of the following week. [ i.e. Week 1 August 20 – August 26 assignments are due by August 27 at 10 a.m. central standard time. ]  
Tentative Schedule:  
Week 1  (August 20 - 26)
Building a classroom a management system
Exploiting Mobility and Proximity

Reading Assignment

· Chapter 1: Learning from the “ Natural” Teachers

· Chapter 2: The Primary Prevention of Discipline Problems

· Chapter 3: Working the Crowd

· Chapter 4: Arranging the Room

Video:  Working the crowd and room arrangement

Blog 1  - Focus Questions -  You are to answer each of the focus questions.  The page numbers are based on the 3rd edition. The purpose of the focus questions is to demonstrate an understanding of the concepts and ideas and apply the ideas of Fred Jones. 

.
 Focus Questions 
1. Traditionally we have referred to the skills of classroom management as a “bag of tricks.” Why is it necessary to have a classroom management system as opposed to “a bag of tricks?” (pages 24-26)

2. If you were to stand at the back of a typical classroom and observe “goofing off,” what behaviors would you most often see? (pages 6-8)

3. What is the most common way in which teachers and parents deal with these everyday disruptions? (pages 8-11)

4. Why must a classroom management system be comprehensive and synergistic in order to produce dramatic results (pages 15-19)

5. Describe the calculations that students subconsciously make as you move from the red to the yellow to the green+3265 zones? How does working the crowd “disrupt the disruptions?” (pages 30-33)

6. How does working the crowd provide “camouflage” for setting limits on disruptive students? (pages 33-34)

7. Looking at the diagrams of room arrangements on pages 41-45 of Tools for Teaching, which pattern would work best for you?

Discussion Board: Room Arrangement – You are to post your room arrangement based on the guidelines from Tools for Teaching.  You are to respond to at least two classmates’ room arrangements.   React to the room arrangement and discuss what you see are the strengths and weaknesses of the arrangement based on Jones’s reading.
Week 2 (August 27 –September 2)
Discipline, Instruction and Student Engagement
Reading Assignment

· Chapter 5: Weaning the Helpless Handraisers

· Chapter 6: Praise, Prompt, and Leave – The Verbal Modality
· Chapter 7: Visual Instructional Plans – The Visual Modality
· Chapter 8: Say, See, Do Teaching – The Physical Modality
Video:  Praise Prompt Leave

Blog 2 Focus Questions – Make sure you are clearly communicating your answers to the focus questions.  
1) How many helpless hand raisers do you have in your class? Are they the

same students every day? How much of your time do they consume?

2) What forms of dependency and “clingyness” other than hand raising do

you observe in your classroom?

3) What are the limitations of long-term auditory memory that would govern

the duration of corrective feedback? (pages 58-59)

      4) Why do we always tend to find the error when looking at other people
work? (pages 60-61)

5) Why do people tend to get defensive when they are given corrective feed-back? Have you observed this outside of your classroom? Have you experienced it? When? (page 61 - 66)

6) Describe Praise, Prompt and Leave beginning with the relaxing breath.

(pages 63-68)

Discussion Board Activity:  You are to play the game of mess up!  Use the script provided and change roles.  Using discussion board critique the role play.  Provide input into class members’ critiques of the role play.  You can use your personal experiences within your response to the posts regarding Praise, Prompt and Leave.  The game can  be played with a classmate or acquaintances
Mess Up: Praise, Prompt, and Leave
Objectives
• Practicing Praise, Prompt and Leave
• Reducing verbosity
Materials and Preparation
• A lesson plan in VIP format.
• The materials and equipment normally used to present the lesson.
Participants
• A group of 3-5 teachers
• The Study Group leader or a colleague serving as coach
Roles
• Teacher
• Student who “messes-up”
• Coach
The Play
1) The student  who plays the role of teacher will supply a lesson
plan in VIP format plus a sample practice exercise for that lesson. If
the group is not yet familiar with VIPs, the teacher may wish to use “long
division” from Tools for Teaching, page 73 - 74, or some other lesson familiar to
the group.
2) Participants take the roles of teacher, student who “messes up,” and coach.
The colleague who presents the VIP will play the role of student since they are best able to mimic the errors that students make on this assignment.
3) The teacher turns his or her back to the student as the student begins the practice exercise. While performing the first part of the practice exercise, the student makes an error. After they have “messed-up,” they say “Ready.”
4) The teacher turns around to look at the student’s performance while they:
• take two relaxing breaths.
• formulate a Praise statement.
5) The coach says to the teacher,
“What is right so far?”
After the teacher shares his or her Praise statement, the coach says:
“Are you comfortable with it, or do you want to give it another try?”
6) After the teacher is comfortable with his or her praise statement, the coach says to the student:
“Is there anything else that we should mention in the praise?
This prompt triggers informal discussion between group members of the
Praise statement.  If many items have been singled out for praise, the coach will then say:
“Let’s pick one or two items to mention in the Praise statement
in order to keep it short. What would be the most useful items to mention?”
7) After this discussion of the Praise statement, the coach says to the teacher:
“Let’s hear your Praise statement now.”
After hearing the Praise statement, if it seems verbose, the coach might say:
“Now, say that in half as many words.”
As you can see, the coach’s job is to structure group brainstorming with a
few simple, open-ended prompts. At all times, however, the teacher is in
control. Teachers can choose what they like from the brainstorming as they
formulate their own statements.
One of the most useful contributions of the coach apart from structuring
some simple “give and take” among group members is to say, “Now, say
that in half as many words.” Usually, the teacher can do this. In this step
more than any other, the teacher learns to replace verbosity with a simple
declarative sentence or two.
8) The coach then says:
“Now, let’s go to the Prompt statement. What exactly do you
want the student to do next?”
The coach again engages the group in some simple brainstorming. The discussion is usually brief, but it can help the teacher to be clear and specific.
Then, as with the Praise statement, the coach may say:
“Now, say that in half as many words.”
9) Finally, the coach says to the teacher:
“Now, let’s put both parts together. Then, turn around as you
‘Praise, Prompt, and Leave.’”
After the teacher does Praise, Prompt, and Leave, the coach says to the student:
“Now, do the next part of the practice exercise. After you have
‘messed up,’ say ‘Ready,’ and we will turn around again.”
10) After the student makes the next “mess up” and says “Ready,” the process
of generating a Praise/Prompt statement is repeated. After one or two
times through the group brainstorming process, the group gets the hang
of it, and the coach’s role shrinks as group members spontaneously confer
on how best to phrase the Praise and Prompt statements.
Week 3 (September 3-9)
Say, See, Do Teaching

Reading Assignment

· Chapter 8: Say, See, Do Teaching – The Physical Modality

· Chapter 9: Creating Motivation
· Chapter 10: Providing Accountability
Video:  Say, See, Do teaching and Visual Instructional Plan
Blog 3 -  Respond to the questions on Say, See, Do teaching.  This is a different instructional approach.  In responding to the questions focus on the implications of this instructional technique. 
Focus Question
1) What is the most efficient way to create comprehension and long-term

memory during the teaching of a lesson? (pages 82-87)

2) How does the cognitive overload typical of Bop ‘til You Drop teaching feed into the dependency of the helpless hand raisers? (pages 85-87)
3) What is the role of coaching and Structured Practice in skill building?
(pages 88-95)
4) How would you check students’ work during each Say, See, Do Cycle in

your subject area? How might you speed up work check as you move

among the students?
5) What would your students like to do as sponge PATs? (pages 108-110)

Discussion Board
Group Activities.  
After practicing the say, see, do lesson plan what challenges did you experience and what worked well for you.  Share your reactions on the discussion board and react to at least two peers’ reactions.

Week 4 (September 10-16)
Rules, Routines, and Standards and Understanding Brat Behavior

Reading Assignment

· Chapter 11: Succeeding from Day One

· Chapter 12: Teaching Routines
· Chapter 13: Understanding Brat Behavior
Video:  Rules, Routines and Standards and Understanding Brat Behavior
Blog 4 – Answer the focus questions.  Your answers are forming a guide for you as teacher as to what procedures and strategies that are needed to succeed at the art of teaching. 
Focus Questions
1) How does Bell Work help to define the classroom as a work environment while eliminating the time wasted by “settling in?” (pages 131-133)
 
2) What icebreaker will you use during the first class period of next semester? (pages 133-135)
 
3) In order to act like a teacher, you have to think like a teacher. Teaching embodies the following two timeless truths:
 
•  I say what I mean,  and I mean  what I say.
 
•  We are going to keep doing  this until  we get it right.
 
How are these two timeless truths embodied in your mindset and in your procedures while teaching a classroom routine? (pages 138-141) 
 
4) In teaching routines, it is easier to have high standards than to have low standards. How does  practice, practice, practice  isolate  the  “goof  offs” while getting  the  rest  of the  group to support you in establishing  high standards? (pages 141-143)
5) How do you plan to organize chores in you classroom? (pages 143-145)
 
6) How do you plan to communicate your standards and expectations  to parents?  (pages 145-147)
Discussion Board:  Select procedures to develop a site / classroom management handbook (refer to handbook guides).  Harry Wong in The Classroom Management Book has identified procedures that teachers have developed for managing different aspects of the classroom.  React to the procedures for students (page 88 – 111) and assist your class members with input to improve the school procedure.
Week 5 (September 17-25)
Calm and Consistency
Reading Assignment

· Chapter 14: Staying Calm – Our Emotions
· Chapter 15: Being Consistent – Our Thoughts
Video: Calm is Strength
Blog 5 -  Spend time thinking about yourself.  How do you handle your stress level.  Respond in your blog to the focus questions.
1. How is the fight-flight reflex related to stress? (pages 159-164)

2. What is downshifting? How does it account for us saying and doing things that we later have to apologize for? (pages 164-165)

3. What is meant by, “calm is strength and upset is weakness?” Can you be in control of a situation without first being in control of yourself? (pages 166-168)

Discussion Board- Practice the turn.  You are to discuss the steps to relaxed breathing and critique what you saw in yourself and your partner/s as they used the breathing technique with the turn.

Performance Checklist: “The Turn” (198-205)
Begin with excusing yourself from Robert (page 199), relaxing and breathing in gently before slowly standing and turning toward the disruptive students. The critical features of the turn, the signs by which the student can discriminate whether or not you mean business, are the following:

•       Turn in a Regal Fashion (pages 187-188). Turn from the top down in four parts; head, shoulder, waist, feet.

•       Point Your Toes. (pages 188-190). Never make a partial turn.

•       Get a Focal Point. (pages 190-193)

•       Relax Your Arms (page 190)

•       Relax Your Jaw (page 191)

•       Wait for 2 Relaxing Breaths The student will either get back to work, or they will not. You will know soon enough. Focus on passively waiting rather than “staring them down.”
Watching your partner or someone doing the turn, you are use the check list to evaluate the turn.  Discuss your observation of the turn.  React to what others have commented on the turn.  Using the checklist as a guide for the discussion.
VIDEO  Texas Education Agency Ethics Video – You Tube Module 1 all three parts.

Check up  -  Test over Module 1 of TEA Ethics tapes – 10 points
Test 1 September19 -22 available .  More information will be provided during week 5 regarding the test. 
Week 6 (September  22 - 29)

The Body Language of Meaning Business
Reading Assignment

Chapter 16:  Setting Limits – Our Actions

Chapter 17:  Following Through
Video:  The body Language of Meaning Business
Blog – Respond to the focus questions in Blog 6.
1. How do students read your commitment? (pages 182-184)

2. “The Turn” is as much about commitment as it is about follow-through. Contrast the response of a teacher who means business like Miss Haines with a “weenie” when first seeing a typical disruption like “talking to neighbors.” (pages 184-185)

3. Why do we focus so much time and attention on “The Turn?” How can an effective turn save you work? (pages 185-186)

4. The students watch your body language to discriminate whether or not you mean business. What are the key discriminative stimuli that the students read as you turn toward them? (pages 187-192)

5. What are the main types of pseudo-compliance as you “Move In and Move Out,” and how do students use pseudo-compliance to cut deals? (pages 196-198)

6. How does working the crowd combine with the body language of meaning business to create camouflage? (pages 207-208)

Discussion Board:  School Site Management Manual:  Develop Procedures for the First Day of School.  (ie) Start of class routine, opening assignment – tell grade level and type of campus, taking attendance, dismissing the class.
Module 2 of TEA Ethics Training – 2 parts for Ethics Training (10 points check up questions)

Week 7 (September 30 – October 7)

Eliminating Backtalk

Reading Assignment

Chapter 18:  Eliminating Backtalk

Chapter 19:  Dealing with the Unexpected

Chapter 20:  Coaching the skills of Meaning Business

Video:  Eliminating Backtalk
Focus Questions 
Blog 7 -  You are to respond to the focus questions.
1. What is the meaning of, “It takes one fool to backtalk, but it takes two fools to make a conversation out of it?” (pages 209-212)

2. How do kids get “off the hook” by switching the agenda?  (pages 212-215)

3. What is your short-term response to backtalk, and how does it help you to have an effective long-term response? (pages 217-218)

4. How is reconciliation possible as an outcome of backtalk? (pages 223-224)  
5. How does extreme neediness and extreme anger alter your use of body language in setting limits? (pages 226-228)
Discussion Board:  Do smile practice and respond to the questions regarding the teacher’s role and the student’s activities.  Use the discussion board to discuss the smile practice.  React to comments from your classmates.

The only way to learn to relax under pressure is to practice relaxing under

pressure. In Smile Practice we begin with mild pressure (trying to make the

other person laugh) and end with more severe pressure (backtalk). Thus, Smile

Practice is not only a relaxation exercise, but it also preparation for dealing with

backtalk, the topic of next week’s meeting

The Play

Make Them Laugh from a Seated Position

•

“Partners, turn toward each other knee to knee.”

•“

Teachers

, stand, push your chair under the table, and face your partner.”

•“

Teachers

, Get your focal point and relax.”

•“

Students

, ready...set...go!”

Note: Walk among the participants and encourage them.

Coach the teachers to relax as needed, and urge the students on

should they slack off. Let it run for a couple of minutes until it

starts to wind down, and then say:

Make Them Laugh from a Standing Position

• “Alright, 

Teachers, relax.”

• “Now, students, you may stand in front of your partners. As before, your

objective is to make your partner laugh. But, now you have more elbow

room. You can move about and do a dance if you want. But stay in front

of your partner.”

•“Teachers , if the student should move to the right or left, react as little as

possible. Follow them slowly with your eyes, and then, if they stay there,

move your head slowly to look at them. This is the art of under-reacting.”

•“Teachers

, face your partner, get your focal point and relax.”

•“Students, ready...set...go!”

Note: Once again, walk among the participants and encourage them. Coach the teachers, and urge the students on as before.

Backtalk from a Standing Position

• “Alright, teachers, relax.”

•“Now, students, the game changes. You are no longer trying to make your partner laugh. Instead, you will give them backtalk.”

“Anything that you have ever heard is fair game. Tell your partner that they are not being fair – that you weren’t doing anything – that they are picking on you. Tell them that their class is boring. Get personal. This is showtime!”

•“Teachers, we will add one new skill this time around. Whatever your partner says, let it go ‘in one ear and out the other.’”

“Backtalk is not what you would call a ‘significant communication.’ Rather, think of it all as ‘baloney.’ It is just ‘blah, blah, blah.’ If you listen to what the student is saying, it may upset you. Instead, ‘zone out’ and think to yourself, ‘This is boring,

boring, boring.’”

•“Students , ready...set...go!”

It is a revelation for participants to realize how vulnerable students make

themselves by engaging in backtalk. If the student does not get the teacher off

balance right away, their position becomes increasingly untenable.

the easier it became to relax and get in the “zone” where nothing bothered you?”

Week 8 (October 7-14)

Responsibility Training

Reading Assignment

Chapter 21:  Building Cooperation

Chapter 22:  Teaching Responsibility

Video:  Responsibility Training
Blog 8– Discuss your responses to the focus questions.

Focus Questions

1. How often should you schedule PAT for your students? (pages 262-266)

2. How do Hurry-up Bonuses train students to hustle? (pages 266-270)

3. How can the time loss condition seduce teachers into abusing Responsibility Training? (pages 270-273)

4. What are Automatic Bonuses used for, and how do you implement them? (pages 274-276)

5. How might you layer bonuses so that students can work for long-term goals without giving up short-term incentives? (pages 271)

Discussion Board:  School Site Management Manual: Design procedures for your classroom.  (ie) getting student attention, classroom jobs, pencil management, missing assignments, infraction notice.  Develop sample react to at least two of your classmates procedures.
Module Three for TEA ethics training all 3 parts – 10 point check up

Week 9 (October 14 - 21)

Omission Training and Preferred Activity Time

Reading Assignment

Chapter 23:  Turning Problem Students Around

Chapter 24:  Initiating Preferred Activity Time

Video:  Omission Training
Focus Questions

Blog 9 – You are to respond to the focus questions for Blog 9.

1.
Omission Training is the general name given to an incentive system that trains a person or group not to do something. How can you reinforce someone for not doing something? (pages 286-287)

2.
How does Omission Training combine with Responsibility Training to create a powerful, cheap, and positive means of dealing with severe and chronic discipline problems? (page 287)

3.
What are the key elements of your “heart-to-heart talk” with Larry?(pages 287-290)

4.
How do you use Omission Training to protect automatic bonuses? (pages 294-295)

5.
How might you extend Omission Training beyond discipline management to “piggyback” other management objectives onto Responsibility Training? (page 293)

Discussion Board

School Site Management Manual: Develop procedures for how you are going to handle specific issues – (ie) new student orientation, death of a student, death of a parent, substitute teacher handbook, parent volunteers, parent teacher conferences, back to school night.
Module 4 - TEA Ethics training Module 4 – 2 parts (10 point check up)
Week 10 (October 21- 28)
Dealing with Typical Classroom Crises

Reading Assignment

Chapter 24:  Dealing with Typical Classroom Crises 

Chapter 25:  Exploiting the Management System
Video:  Dealing with the typical classroom crisis
Focus Questions 
Blog for week 10.  Explain the levels of the backup system.

1) What kind of message does a Small Backup Response give to the student who is “really pushing it?” (pages 314)

2) How are Small Backup Response Options an extension of Limit Setting? How does working the crowd camouflage not only Limit Stetting but also

your entrance into the Backup System? (pages 311-14)

3)) What are the Small Backup Response options? (pages 314-317)   Do you have any other Small Backup Response options that work for you?

4) Why is the likelihood of the student’s folding in response to a warning a function of your skill and consistency in Limit Setting? (page 319)

5) How does a positive approach to discipline management turn common sense upside down? (pages 328-329)

6) How is relationship building an integral part of the behavior management in Tools for Teaching?

Discussion Board – School Site Management Manual: Design Procedures for your classroom that focus on the instructional process.  (ie) Class discussions, working in groups, note taking, students correcting work
Week 11()

Observations completed  and sub mitted by October 28

Procedure Site Manual Due October 31 
Test –Available-October 31 –Nov 3.
EDUC 4313:  

Classroom Management

TExES Alignments: 

Pedagogy & Professional Responsibilities (PPR)

Domain II:  Creating a positive, productive classroom environment

The beginning teacher:
Competency 005:  The teacher knows how to establish a classroom climate that fosters learning, equity, and excellence and uses this knowledge to create a physical and emotional environment that is safe and productive.
5.1
Uses knowledge of the unique characteristics and needs of middle-level students to establish a positive, productive classroom environment (e.g., provides opportunities to collaborate with peers, promotes students’ awareness of how their actions and attitudes affect others, includes kinesthetic experiences and active learning within a planned, structured environment).

5.2
Establishes a classroom climate that emphasizes collaboration and supportive interactions, respect for diversity and individual differences, and active engagement in learning by all students.

5.3
Analyzes ways in which teacher-student interactions and interactions among students’ impact classroom climate and student learning and development.

5.4
Presents instruction in ways that communicate the teacher’s enthusiasm for learning.

5.5
Uses a variety of means to convey high expectations for all students.

5.6 Knows characteristics of physical spaces that are safe and productive for

learning, recognizes the benefits and limitations of various arrangements of furniture in the classroom, and applies strategies for organizing the physical environment to ensure physical accessibility and facilitate learning in various instructional contexts.

5.7 Creates a safe, nurturing, and inclusive classroom environment that addresses students’ emotional needs and respects students’ rights and dignity.

Competency 006:  The teacher understands strategies for creating an organized and productive learning environment and for managing student behavior.

6.1 Analyzes the effects of classroom routines and procedures on student learning,

and knows how to establish and implement routines and procedures to promote an organized and productive learning environment.

6.4
Schedules activities and manages time in ways that maximize student learning, including using effective procedures to manage transition; to manage materials, supplies and technology; and to coordinate the performance of non-instructional duties (e.g., taking attendance) with instructional activities.

6.7
Applies theories and techniques related to managing and monitoring student  behavior.

6.8
Demonstrates awareness of appropriate behavior standards and expectations for students at various developmental levels.

6.9 Applies effective procedures for managing student behavior and for promoting appropriate behavior and ethical work habits (e.g., academic integrity) in the classroom (e.g., communicating high and realistic behavior expectations, involving students in developing rules and procedures, establishing clear consequences for inappropriate behavior, enforcing behavior standards consistently, encouraging students to monitor their own behavior and to use conflict resolution skills, responding appropriately to various types of behavior).

