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School of Education
Virtual Campus

UNIVERSITY MISSION STATEMENT
Wayland Baptist University exists to educate students in an academically challenging, learning-focused, and distinctively Christian environment for professional success and service to God and humankind.
COURSE NUMBER & NAME: 
ECHD 2301 Early Childhood Curriculum and Planning 
TERM: Spring 1 2026
INSTRUCTOR: Dr. Ingrid Graves
CONTACT INFORMATION: Whats App 817-721-9729 and Zoom (Blackboard link)
OFFICE HOURS, BUILDING & LOCATION: 
As needed.
COURSE MEETING TIME & LOCATION: Blackboard

CATALOG DESCRIPTION: Focuses on planning and implementing researched-based instruction and curriculum to include; activity plans, lesson plans, assessment forms, curriculum webs; room arrangements, puppet usage, and outdoor play.
PREREQUISITE:
None
REQUIRED TEXTBOOK AND RESOURCE MATERIAL: 
Beaver, N. and Wyatt, S. (2023). Early education curriculum: A child’s connection to the world. (8th Ed.) Cengage Learning.
OPTIONAL MATERIALS: 
Notetaking Guide
COURSE OUTCOMES AND COMPETENCIES:

[19 TAC§228.57(d)(3)]

Standard I: Social and Emotional Development Domain

A: Self-Concept Skills
The beginning teacher knows and identifies:
I.A.1 When a child is aware of where their own body is in space and respects personal boundaries.
I.A.2 When a child shows self-awareness and can express pride in age appropriate abilities and skills.
I.A.3 When a child shows reasonable opinion of his own abilities and limitations.
I.A.4 When a child shows initiative in independent situations and persists in attempting to solve problems.

B: Self-Regulation Skills
1: Behavior Control
The beginning teacher knows and identifies:
I.B.1.a When a child follows classroom rules and routines with occasional reminders from teacher.
I.B.1.b When a child takes care of and manages classroom materials.
I.B.1.c When a child regulates his own behavior with occasional reminders or assistance from teacher.

2: Emotional Control
The beginning teacher knows and identifies:
I.B.2.a When a child begins to understand difference and connection between emotions/feelings and behaviors.
I.B.2.b When a child can communicate basic emotions/feelings.
I.B.2.c When a child is able to increase or decrease intensity of emotions more consistently, although adult guidance is sometimes necessary.

3: Control of Attention
The beginning teacher knows and identifies:
I.B.3.a When a child sustains attention to personally chosen or routine (teacher-directed) tasks until completed.
I.B.3.b When a child remains focused on engaging group activities for up to 20 minutes at a time.

C: Relationships with Others
The beginning teacher knows and identifies:
I.C.1 When a child uses effective verbal and non-verbal communication skills to build relationships with teachers/adults.
I.C.2 When a child assumes various roles and responsibilities as part of a classroom community.
I.C.3 When a child shows competence in initiating social interactions.
I.C.4 When a child increasingly interacts and communicates with peers to initiate pretend play scenarios that share a common plan and goal.
I.C.5 When a child initiates problem-solving strategies and seeks adult help when necessary.
I.C.6 When a child demonstrates empathy and caring for others.
1.C.7 When a child interacts with a variety of playmates and may have preferred friends.

D: Social Awareness Skills
The beginning teacher knows and identifies:
I.D.1 When a child demonstrates an understanding that others have perspectives and feelings that are different from their own.

Standard II: Language and Communication Domain

A: Listening and Comprehension Skills
The beginning teacher knows and identifies:
II.A.1 When a child shows understanding by responding appropriately.
II.A.2 When a child shows understanding by following two-step oral directions and usually follows three-step directions.
II.A.3 When a child shows understanding of the language being spoken by teachers and peers.

B: Speaking (Conversation) Skills
The beginning teacher knows and identifies:
II.B.1 When a child is able to use language for different purposes.
II.B.2 When a child engages in conversation in appropriate ways.
II.B.3 When a child provides information for various situations.
II.B.4 When a child demonstrates knowledge of verbal conversational rules.
II.B.5 When a child demonstrates knowledge of nonverbal conversational rules.
II.B.6 When a child matches language to social contexts.

C: Speech Production Skills
The beginning teacher knows and identifies:
II.C.1 When a child’s speech is understood by both the teacher and the other adults in the school.
II.C.2 When a child perceives differences between similar sounding words.
II.C.3 When a child investigates and demonstrates growing understanding of the sounds and intonation of language.

D: Vocabulary Skills
The beginning teacher knows and identifies:
II.D.1 When a child uses a wide variety of words to label and describe people, places, things, and actions.
II.D.2 When a child demonstrates understanding of terms used in the instructional language of the classroom.
II.D.3 When a child demonstrates understanding in a variety of ways or knowing the meaning of 3,000 to 4,000 words, many more than he or she uses.
II.D.4 When a child uses a large speaking vocabulary, adding several new words daily.
II.D.5 When a child increases listening vocabulary and begins to develop vocabulary of object names and common phrases.
II.D.6 When a child increases listening vocabulary and begins to develop vocabulary of object names and common phrases in English.

E: Sentences and Structure Skills
The beginning teacher knows and identifies:
II.E.1 When a child typically uses complete sentences of four or more words and grammatical complexity usually with subject, verb, and object order.
II.E.2 When a child uses regular and irregular plurals, regular past tense, personal and possessive pronouns, and subject-verb agreement.
II.E.3 When a child uses sentences with more than one phrase.
II.E.4 When a child combines more than one idea using complex sentences.
II.E.5 When a child combines sentences that give lots of detail, sticks to the topic, and clearly communicates intended meaning.
II.E.6 When a child engages in various forms of nonverbal communication with those who do not speak her native language.
II.E.7 When a child uses single words and simple phrases to communicate meaning in social situations.
II.E.8 When a child attempts to use new vocabulary and grammar in speech.

Standard III: Emergent Literacy – Reading Domain

A: Motivation to Read Skills
The beginning teacher knows and can identify:
III.A.1 When a child engages in pre-reading and reading-related activities
III.A.2 When a child self-selects books and other written materials to engage in pre-reading behaviors.
III.A.3 When a child recognizes that text has meaning.

B: Phonological Awareness Skills
The beginning teacher knows and can identify:
III.B.1 When a child separates a normally spoken four-word sentence into individual words.
III.B.2 When a child combines words to make a compound word.
III.B.3 When a child deletes a word from a compound word.
III.B.4 When a child blends syllables into words. 
III.B.5 When a child can segment a syllable from a word. 
III.B.6 When a child can recognize rhyming words.
III.B.7 When a child can produce a word that begins with the same sound as a given pair of words.
III.B.8 When a child blends onset (initial consonant or consonants) and rime (vowel to end) to form a familiar one-syllable word with and without pictorial support.
III.B.9 When a child recognizes, and blends spoken phonemes into one syllable words with pictorial support.

C: Alphabet Knowledge Skills
The beginning teacher knows and can identify:

III.C.1 When a child names at least 20 lower case letters in the language of instruction.
III.C.2 When a child recognizes at least 20 distinct letter sounds in the language of instruction.
III.C.3 When a child produces at least 20 distinct-letter sound correspondences in the language of instruction.

D: Comprehension of Text Read Aloud Skills
The beginning teacher knows and can identify:
III.D.1 When a child retells or re-enacts a story after it is read aloud.
III.D.2 When a child uses information learned from books by describing, relating, categorizing, or comparing, and contrasting. 
III.D.3 When a child asks and responds to questions relevant to the text read aloud. 
III.D.4 When a child will make inferences and predictions about text. 

E: Print Concepts
The beginning teacher knows and can identify:
III.E.1 When a child can distinguish between elements of print including letters, words, and pictures.
III.E.2 When a child demonstrates understanding of print directionality including left to right and top to bottom.
III.E.3 When a child can identify some conventional features of print that communicate meaning including end punctuation and case.

Standard IV: Emergent Literacy – Writing Domain
A: Motivation to Write Skills
The beginning Teacher knows and can identify:
IV.A.1 When a child intentionally uses marks, letters, or symbols to record language and verbally shares meaning.
IV.A.2 When a child writes to communicate his/her ideas for a variety of purposes.

B: Writing as a Process
The beginning Teacher knows and can identify:
IV.B.1 When a child discusses and contributes ideas for drafts composed in whole/small group writing activities.
IV.B.2 When a child interacts and provides suggestions to revise (add, take out, change order) and edit (conventions) class-made drafts.
IV.B.3 When a child shares and celebrates class-made and individual written products.

C: Conventions in Writing
The beginning Teacher knows and can identify:
IV.C.1 When a child writes own name (first name or frequent nickname) using legible letters in proper sequence.
IV.C.2 When a child moves from scribbles to some letter-sound correspondence using beginning and ending sounds when writing.
IV.C.3 When a child independently uses letters to make words or parts of words.

C: Conventions in Writing
The beginning Teacher knows and can identify:
IV.C.1 When a child writes own name (first name or frequent nickname) using legible letters in proper sequence.
IV.C.2 When a child moves from scribbles to some letter-sound correspondence using beginning and ending sounds when writing.
IV.C.3 When a child independently uses letters to make words or parts of words.
IV.C.4 When a child uses appropriate directionality when writing (top to bottom, left to right).
IV.C.5 When a child begins to experiment with punctuation when writing.

Standard V: Mathematics Domain
A: Counting Skills
The beginning teacher knows and can identify:
V.A.1 When a child knows that objects, or parts of an object, can be counted.
V.A.2 When a child uses words to rote count from 1 to 30.
V.A.3 When a child counts 1-10 items, with one count per item.
V.A.4 When a child demonstrates that the order of the counting sequence is always the same, regardless of what is counted.
V.A.5 When a child counts up to 10 items and demonstrates that the last count indicates how many items were counted.
V.A.6 When a child demonstrates understanding that when counting, the items can be chosen in any order.
V.A.7 When a child uses the verbal ordinal terms.
V.A.8 When a child verbally identifies, without counting, the number of objects from 1 to 5.
V.A.9 When a child recognizes one-digit numerals, 0-9.

B. Adding to/Taking Away Skills
The beginning teacher knows and can identify:
V.B.1 When a child uses concrete objects, creates pictorial models and shares a verbal word problem for adding up to 5 objects.
V.B.2 When a child uses concrete models or make a verbal word problem for subtracting 0-5 objects from a set.
V.B.3 When a child uses informal strategies to separate up to 10 items into equal groups.

C. Geometry and Spatial Sense Skills
The beginning teacher knows and can identify:
V.C.1 When a child names common shapes.
V.C.2 When a child creates shapes.
V.C.3 When a child demonstrates use of location words (such as over, under, above, on, beside, next to, between, in front of, near, far, etc.)
V.C.4 When a child slides, flips, and turns shapes to demonstrate that the shapes remain the same.

D: Measurement Skills
The beginning teacher knows and can identify:
V.D.1 When a child recognizes and compares heights or lengths of people or objects.
V.D.2 When a child recognizes how much can be placed within an object.
V.D.3 When a child informally recognizes and compares weights of objects or people.
V.D.4 When a child uses language to describe concepts associated with the passing of time.
E: Classification of Patterns Skills
The beginning teacher knows and can identify:
V.E.1 When a child sorts objects that are the same and different into groups and uses language to describe how the groups are similar and different.
V.E.2 When a child collects data and organizes it in a graphic representation.
V.E.3 When a child recognizes and creates patterns.

Standard VI: Science Domain
A: Physical Science Skills
The beginning teacher knows and can identify:
VI.A.1 When a child observes, investigates, describes, and discusses properties and characteristics of common objects.
VI.A.2 When a child observes, investigates describes and discusses position and motion of objects.
VI.A.3 When a child uses simple measuring devices to learn about objects.
VI.A.4 When a child observes investigates describes and discusses sources of energy including light, heat, and electricity.

B: Life Science Skills
The beginning teacher knows and can identify:
VI.B.1 When a child observes, investigates, describes and discusses the characteristics of organisms.
VI.B.2 When a child describes life cycles of organisms.
VI.B.3 When a child observes, investigates, describes, and discusses the relationship of organisms to their environment.

C: Earth and Space Science Skills
The beginning teacher knows and can identify:
VI.C.1 When a child observes, investigates, describes and discusses earth materials, and their properties and uses.
VI.C.2 When a child identifies, observes, and discusses objects in the sky.
VI.C.3 When a child observes and describes what happens during changes in the earth and sky.
VI.C.4 When a child demonstrates the importance of caring for our environment and our planet.

Standard VII: Social Studies Domain
A: People, Past, and Present Skills
The beginning teacher knows and can identify:
VII.A.1 When a child identifies similarities and differences between himself, classmates and other children inclusive of specific characteristics and cultural influences.  
VII.A.2 When a child identifies similarities and differences in characteristics of families.  
VII.A.3 When a child connects their life to events, time, and routines.  

B: Economic Skills
The beginning teacher knows and can identify:
VII.B.1 When a child demonstrates that all people need food, clothing, and shelter.
VII.B.2 When a child demonstrates understanding of what it means to be a consumer.  
VII.B.3 When a child discusses the roles and responsibilities of family, school, and community helpers.  

C: Geography Skills
The beginning teacher knows and can identify:
VII.C.1 When a child identifies and creates common features in the natural environment.  
VII.C.2 When a child identifies flags of the United States and Texas.  Explores geography tools and resources.

D: Citizenship Skills
The beginning teacher knows and can identify:
VII.D.1 When a child identifies flags of the United States and Texas.
VII.D.2 When a child recites the Pledge of Allegiance to the United States flag and the state flag and observe a moment of silence.
VII.D.3 When a child engages in voting as a method of group decision-making.

Standard VIII: Fine Arts Domain
A: Arts Skills
The beginning teacher knows and can identify:
VIII.A.1 When a child uses a variety of art materials and activities for sensory experience and exploration.  
VIII.A.2 When a child uses art as a form of creative self-expression and representation.  
VIII.A.3 When a child demonstrates interest in and shows appreciation for the creative work of others.  

B: Music Skills
The beginning teacher knows and can identify:
VIII.B.1 When a child participates in classroom music activities including singing, playing musical instruments, and moving to rhythms.
VIII.B.2 When a child responds to different musical styles through movement and play.  

C: Dramatic Expression Skills
The beginning teacher knows and can identify:
VIII.C.1 When a child creates or recreates, stories, moods, or experiences through dramatic representations.  

Standard IX: Physical Development Domain
A: Gross Motor Development Skills
The beginning teacher knows and can identify:
IX.A.1 When a child has mastered basic skills of running, jumping, climbing, and pedaling.  
IX.A.2 When a child engages in movement sequences with adult prompts.  

B: Fine-Motor Development Skills
The beginning teacher knows and can identify:
IX.B.1 When a child shows control of tasks that require small-muscle strength and control.
IX.B.2 When a child shows increasing control of tasks that require eye-hand coordination.  

Standard X: Technology Applications Domain
A: Technology and Devices Skills
The beginning teacher knows and can identify:
X.A.1 When a child opens and navigates through digital learning applications and programs.   
X.A.2 When a child uses, operates, and names a variety of digital tools.   
X.A.3 When a child uses digital learning applications and programs to create digital products and express own ideas.  
X.A.4 When a child uses technology to access appropriate information.   
X.A.5 When a child practices safe behavior while using digital tools and resources.







[19 TAC §235.13(b)] Child Development. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers use their understanding of young children's characteristics and needs, and of multiple interacting influences on children's development and learning, to create environments that are healthy, respectful, supportive, and challenging for each child. Early Childhood: Prekindergarten-Grade 3 classroom teachers must:

Teacher Knowledge: What All Teachers Know
(1) know and understand young children's characteristics and needs, from birth through age 8; 
2) know and understand the multiple influences on early development and learning; and
use developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children.

Content Area TEKS

[19 TAC §235.13(b)] Child Development.
The Early Childhood: Prekindergarten-Grade 3 classroom teachers use their understanding of young children's characteristics and needs, and of multiple interacting influences on children's development and learning, to create environments that are healthy, respectful, supportive, and challenging for each child. Early Childhood: Prekindergarten-Grade 3 classroom teachers must:

Teacher Knowledge: What All Teachers Know

(1) know and understand young children's characteristics and needs, from birth through age 8;
(2) know and understand the multiple influences on early development and learning; and
(3) use developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children.

Application: What All Teachers Can Do
(1)use developmental knowledge to create healthy, respectful, supportive, and challenging learning environments for young children.

[19 TAC §235.13(d)] Mathematics. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate understanding of Kindergarten-Grade 5 Mathematics TEKS, with an emphasis on Kindergarten-Grade 3, and Mathematics Texas Prekindergarten Guidelines and apply knowledge of developmentally appropriate, research- and evidence-based assessment and instructional practices to promote students' development of grade-level skills.

[19 TAC §235.13(e)] Science. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate understanding of Kindergarten-Grade 5 Science TEKS, with an emphasis on Kindergarten-Grade 3, and Science Texas Prekindergarten Guidelines and apply knowledge of developmentally appropriate, research- and evidence-based assessment and instructional practices to promote students' development of grade-level skills.

[19 TAC §235.13(f)] Social Studies. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate understanding of Kindergarten-Grade 5 Social Studies TEKS, with an emphasis on Kindergarten-Grade 3, and Social Studies Texas Prekindergarten Guidelines and apply knowledge of developmentally appropriate, research- and evidence-based assessment and instructional practices to promote students' development of grade-level skills.

[19 TAC §235.13(g)] Fine Arts, including Theatre, Art, and Music. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate understanding of Kindergarten-Grade 5 Theatre, Art, and Music TEKS, with an emphasis on Kindergarten-Grade 3, and Fine Arts Texas Prekindergarten Guidelines and apply knowledge of developmentally appropriate, research- and evidence-based assessment and instructional practices to promote students' development of grade-level skills.

[19 TAC §235.13(h)] Health Education. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate understanding of Kindergarten-Grade 5 Health Education TEKS, with an emphasis on Kindergarten-Grade 3, and Physical Development Texas Prekindergarten Guidelines and apply knowledge of developmentally appropriate, research- and evidence-based assessment and instructional practices to promote students' development of grade-level skills.

[19 TAC §235.13(i)] Physical Education. 
The Early Childhood: Prekindergarten-Grade 3 classroom teachers demonstrate understanding of Kindergarten-Grade 5 Physical Education TEKS, with an emphasis on Kindergarten-Grade 3, and Physical Development Texas Prekindergarten Guidelines and apply knowledge of developmentally appropriate, research- and evidence-based assessment and instructional practices to promote students' development of grade-level skills.

Early Childhood PK-3
Domain 1- Child Development
Competency 001 (Foundations of Child Development): Understand foundational concepts of early childhood development from birth to age 8 and factors that influence student development.

A. Demonstrate knowledge of key theoretical foundations, curriculum and program models, and scientifically based research regarding the development and learning of students from birth to age 8 (e.g., Bruner, Piaget, and Vygotsky; Montessori, Reggio Emilia, constructivist, social-learning, and environmental theories) upon which developmentally appropriate practices in early childhood education are based.
B. Demonstrate knowledge of characteristics, progressions, and variations of development in the physical, cognitive, social, language, sensory, aesthetic, and emotional domains and of the interrelationships between these domains and student learning.  
C. Demonstrate knowledge of exceptionalities, including common health conditions, and factors related to over- and underrepresentation of specific student populations in special education and gifted and talented programs and use this knowledge to promote child development, learning, social skills, and emotional resilience skills for all students.
D. Demonstrate knowledge of the specific needs of English learners (ELs) and of practices that build on home language systems to develop academic and social skills.
Competency 002 (The Early Learning Process): Understand the developmental processes and characteristics of learning of young children from birth to age 8.
A. Demonstrate knowledge of the learning processes of young children, including the multiple functions, value, and role of play in constructing knowledge, building social skills and relationships, and developing problem-solving skills.
B. Demonstrate knowledge of the continuum of teaching strategies for promoting learning—from child-initiated activities to adult-guided instruction; methods to capitalize on incidental and spontaneous opportunities for teaching; and ways to use the environment, daily routines, and interactions to support learning and development (e.g., developmentally appropriate homework practices).
C. Demonstrate knowledge of the influence of stress and trauma, protective factors, resilience, and supportive relationships on the cognitive and emotional development of young children.
D. Demonstrate knowledge of risk factors impacting mental health in young children, including identifying behaviors that signify the need to intervene and/or engage in collaboration with others in order to provide responsive and developmentally appropriate intervention and support.
E. Demonstrate knowledge of methods for identifying students' readiness for learning and understand how development in one area may affect students' learning and performance in other areas.
F. Demonstrate knowledge of the roles of parents/guardians as primary caregivers and informal teachers of children, including factors in the home and community that may affect children's development and learning.
Competency 003 (Family Engagement): Understand the role and importance of the family in supporting the learning and development of young children from prekindergarten to grade 3.
A. Demonstrate knowledge of how to create meaningful, respectful, and reciprocal relationships for families and how to use family-centered strategies to promote effective, ongoing communication and involvement with families to support young children's learning and social skills and emotional development.
B. Apply knowledge of skills and strategies for working collaboratively and effectively with families, including families with linguistically and culturally diverse backgrounds, and of how to build positive relationships by advocating for families and by respecting and valuing families' preferences and goals.
C. Demonstrate knowledge of evidence-based practices that support families in meeting their children's learning benchmarks and provide families with tools to enhance and extend children's learning at home (e.g., home visits by teachers and school staff, consistent in-person and written communication on student progress).

Domain II — The Instructional Setting
Competency 004 (Social Skills, Emotional Development, and Behavior Support): Understand how to create positive environments and relationships that help develop interpersonal skills, autonomy, and initiative to explore and learn in young children from prekindergarten to grade 3.
A. Demonstrate knowledge of factors related to the development of executive function and self-regulation skills in young children, including motivation, autonomy, and decision-making and self-help skills.
B. Apply knowledge of strategies and principles for teaching and using problem-solving and conflict resolution skills and for providing individual and school wide positive behavioral interventions and supports (PBIS), including monitoring the effectiveness of PBIS, as well as making modifications and adaptations to interventions as needed.
C. Demonstrate knowledge of developmentally appropriate and effective individual and group management strategies, including best practices for teaching and supporting young children with additional behavioral needs and factors contributing to equitable and inequitable responses to behavior.
D. Demonstrate knowledge of the role of positive relationships and supportive interactions as a crucial foundation for teaching, and in developing social skills and emotional resilience, with a focus on children's individual strengths, needs, and interests.
E. Demonstrate knowledge of the relationships between communication, behavior, and learning, as well as the ability to use developmentally appropriate and culturally responsive positive behavior strategies, conflict resolution skills, and instructional methods to manage classroom behavior.

Competency 005 (The Instructional Setting): Understand how to create positive learning environments that promote the development and learning of young children in prekindergarten to grade 3.
A. Apply knowledge of strategies for structuring the physical environment and selecting appropriate learning curricula, materials, and technologies to promote active participation and independence in young children.
B. Apply knowledge of practices for creating and adapting safe indoor and outdoor learning environments that encourage active involvement, initiative, responsibility, and a growing sense of autonomy in young children.
C. Apply knowledge of the use of schedules, routines, and effective transitions to support children's emotional development, effectively manage instructional activities, and promote children's sense of security and independence.
D. Apply knowledge of methods for creating a physical environment and instructional procedures that are linguistically and culturally responsive and meet the needs of all young children, including those with exceptionalities (e.g., disabilities, gifts, talents) and English learners (ELs).
E. Demonstrate knowledge of practices and procedures for effectively planning and managing flexible student groupings, including pairings, individualized, and small-group instruction, to facilitate learning.
F. Apply knowledge of functional skills instruction for transitioning across environments (e.g., preschool to elementary school, school to work) and the supports needed for transition and integration into various program placements.
G. Demonstrate knowledge of activities, practices, materials, and technology to support the integration of oral, written, graphic, kinesthetic, and tactile methods into the teaching of key concepts and vocabulary and to assess student learning.

Domain III — Educating All Learners
Competency 006 (Differentiation Strategies in Planning and Practice): Understand how to identify and implement developmentally appropriate strategies and practices to effectively teach and engage young children from prekindergarten to grade 3.
A. Demonstrate knowledge of the principles of universal design for learning (UDL) and how to apply UDL guidelines to incorporate the flexibility necessary to maximize learning opportunities for all students.
B. Apply knowledge of effective methods for fostering students' active participation and individual academic success in one-to-one, small-group, and large-group settings and for facilitating students' inclusion in various settings (e.g., academic, social).
C. Apply knowledge of activities and instruction that build on students' individual interests, primary language, experiences, and prior knowledge; respond to students' strengths and needs; and promote the development of prerequisite skills and positive dispositions toward learning in the content areas.
D. Demonstrate knowledge of how and when to adjust and scaffold instruction, instructional activities, and assessment in response to various types of feedback from young children.
E. Demonstrate knowledge of how to identify, select, and implement appropriate and effective accommodations for students with 504 plans or Individualized Education Programs (IEPs), including collaborating with other professionals to meet the needs of all students.
F. Demonstrate knowledge of the various categories of disabilities as outlined in the Individuals with Disabilities Education Act (IDEA), including Child Find obligations and educational implications specific to young children with unique learning differences (e.g., developmental delays, autism spectrum disorder, dyslexia, intellectual disabilities).
Competency 007 (Culturally Responsive Practices): Understand how to identify and implement culturally responsive, developmentally appropriate practices to effectively teach and engage young children from prekindergarten to grade 3 across all content areas.
A. Demonstrate knowledge of strategies and practices that acknowledge and respect diversity (e.g., cultural, economic, linguistic) and support inclusion in order to promote students' overall development and learning, including understanding of the benefits of primary and secondary languages and bilingualism to learning.
B. Recognize the role personal bias plays in potential learning expectations for students in order to promote safe, positive, and supportive interactions and learning environments for all students.
C. Demonstrate knowledge of activities, approaches, and resources that encourage and support exploration and engagement and promote a positive disposition toward learning for all students.
D. Demonstrate understanding of the role of language and culture in learning, as well as how to modify instruction to support language acquisition to ensure that both language and instruction are accessible across the content areas.
E. Demonstrate knowledge of ways to work collaboratively with parents/guardians, teachers, school and community service providers, and students to support all students, including but not limited to English learners (ELs), and programs such as ESL, bilingual, and dual language.
F. Demonstrate knowledge of ways to work collaboratively with teachers, related service providers, parents/guardians, and students to effectively support the implementation of an Individualized Education Program (IEP) and instructional accommodations and strategies.

Domain IV — Data-Driven Practice and Formal/Informal Assessment
Competency 008 (Developmentally Appropriate Assessment and Practice): Understand the types, selection, and uses of developmentally appropriate assessments and assessment practices to effectively support young children's learning in prekindergarten to grade 3.
A. Demonstrate knowledge of the various purposes of the use of developmentally appropriate assessment for evaluating young students across domains.
B. Apply knowledge of basic assessment terminology and of types, characteristics, uses, and limitations of formal, informal, and alternative assessments (e.g., developmental screenings, formative and summative assessments, observations, portfolios, state-mandated assessments, types of assessment accommodations, curriculum-based measures).
C. Apply knowledge of ways to develop and select developmentally appropriate assessments and assessment strategies (e.g., use of TEA resources such as formative assessment banks), ensure that assessments are aligned to instructional objectives and outcomes, and use assessment results to inform instruction and measure student progress throughout the content areas.
D. Apply knowledge of considerations and strategies for effectively administering assessments and documenting assessment outcomes.
E. Recognize legal and ethical issues related to assessment, responsible assessment practices, and confidentiality.
Competency 009 (Progress Monitoring and Data-Driven Instructional Practice): Understand how to design, implement, and evaluate learning experiences and instruction in order to promote development and learning of all students in prekindergarten to grade 3. 
A. Demonstrate knowledge of the foundational elements of Response to Intervention (RtI) and the ability to apply this knowledge to differentiate tiered instruction for all students based on data.
B. Interpret and use information from formal and informal assessments, including the use of multiple measures of assessment, to inform decisions and plan and evaluate student learning.
C. Interpret assessment results to enhance knowledge of students; evaluate and monitor development, learning, and progress; establish goals; and plan, differentiate, and continuously adjust learning activities and environments for individuals and groups.
D. Demonstrate knowledge of a variety of types of systematic observation and documentation (e.g., anecdotal notes, checklists, data collection) and the ability to use these processes and procedures to gain insight into students' development, strengths, needs, and learning.

Domain V — Learning Across the Curriculum

Competency 010 (English Language Arts and Social Studies): Understand the foundational principles, concepts, and methods in English language arts and social studies to provide developmentally appropriate instruction for students in prekindergarten to grade 3.
A. Demonstrate knowledge of the Emergent Literacy – Writing domain of the Texas Prekindergarten Guidelines and of the Texas Essential Knowledge and Skills (TEKS) for English Language Arts and Reading (ELAR) (Kindergarten through Grade 5), including the development of the writing process (i.e., §110.2:10 and §110.3–7:11), as well as ways to scaffold and sequence skills and concepts to teach writing to young children.
B. Apply knowledge of developmentally appropriate strategies for fostering students' ability to listen and speak for various purposes (e.g., expressing needs, interacting with others, responding to experiences, developing concepts).
C. Demonstrate knowledge of strategies and technology for developing and reinforcing young children's language acquisition (e.g., oral language, listening comprehension, expressive and receptive vocabulary, pragmatic language skills).
D. Apply knowledge of strategies and activities for infusing opportunities for purposeful, child-oriented, meaningful language and communication into all areas of the curriculum (e.g., purposeful conversations, dramatic play, word games, storytelling, songs, poetry, questioning).
E. Demonstrate knowledge of the developmental stages in children's acquisition of writing skills (e.g., scribbling, mock letters, letter formation, invented spelling) and of different ways that individual students may vary in their rates of acquiring these stages.
F. Apply knowledge of effective instructional strategies, materials, and activities for supporting explicit spelling instruction at various stages of a student's development and within the context of meaningful written expression.
G. Apply knowledge of instructional strategies, materials, and developmentally appropriate activities for teaching students English writing conventions (e.g., grammar, capitalization, punctuation).
H. Apply knowledge of how to teach and develop students' writing through planning, drafting, revision, editing, rewriting, and publishing.
I. Demonstrate knowledge of the Social Studies domain of the Texas Prekindergarten Guidelines and of the Texas Essential Knowledge and Skills (TEKS) for Social Studies (Kindergarten through Grade 5), as well as ways to scaffold and sequence skills and concepts to teach social studies to young children.
J. Apply knowledge of developmentally appropriate strategies and activities for teaching major concepts and processes of geography, including features of students' immediate environment, characteristics of major human and physical features of Texas, and how people adapt and live in the physical environment.
K. Apply knowledge of developmentally appropriate strategies and activities for developing students' understanding of the purpose of government and the key concepts of the Declaration of Independence, the U.S. Constitution and the Bill of Rights, and the beliefs and ideals of a democratic republican form of government (e.g., the rule of law, equality, human dignity).
L. Apply knowledge of developmentally appropriate strategies and activities for teaching basic concepts of economics, including scarcity, opportunity costs, markets, factors of production, and trade, as well as how these concepts relate to everyday life.
Competency 011 (Mathematics): Understand foundational principles, concepts, and methods in mathematics to provide developmentally appropriate instruction for students in prekindergarten to grade 3.
A. Demonstrate knowledge of the Mathematics domain of the Texas Prekindergarten Guidelines and the Texas Essential Knowledge and Skills (TEKS) for Mathematics (Kindergarten through Grade 5), as well as ways to scaffold and sequence skills and concepts to teach mathematics to young children.
B. Demonstrate knowledge of foundational characteristics and processes in children's mathematical development, including elements of mathematical understanding (e.g., conservation, one-to-one correspondence, counting, cardinality), and indicators that a student may be experiencing difficulties or demonstrating advanced abilities in mathematics.
C. Apply knowledge of developmentally appropriate strategies and activities, including the progression of conceptual to procedural understanding specific to areas of mathematical content (e.g., number sense, numeracy, whole-number operations, geometry, spatial sense, fractions, algebraic reasoning), and mathematical language for developing children's knowledge and skills in these areas through a variety of meaningful, authentic learning experiences and real-world applications.
D. Demonstrate knowledge of instructional resources, tools, and materials, including manipulatives, children's literature, and technology for teaching mathematics.
E. Apply knowledge of ways to build on children's interests by creating meaningful opportunities and experiences that promote the development of students' conceptual understanding and mathematical thinking, including incorporating play and manipulatives into daily activities.
F. Apply knowledge of teaching practices that enhance children's mathematical problem solving and reasoning and promote their ability to represent, communicate, and connect mathematical ideas in their everyday lives.
G. Apply knowledge of developmentally appropriate strategies for encouraging students to view themselves as competent mathematical thinkers and activities for promoting students' ability to think and communicate mathematically.
H. Apply knowledge of approaches for integrating mathematical content with other areas of the curriculum and with everyday activities, including written expression.
I. Demonstrate knowledge of ways to foster collaboration with families and with other professionals to promote and encourage all students' development of mathematical thinking and numeracy.
J. Demonstrate knowledge of developmentally appropriate activities for teaching mathematical language, vocabulary, and key concepts specific to financial literacy.
Competency 012 (Science and Technology Applications): Understand the foundational principles, concepts, and methods of teaching science and technology applications to provide developmentally appropriate instruction to students in prekindergarten to grade 3.
A. Demonstrate knowledge of the Science domain of the Texas Prekindergarten Guidelines and of the Texas Essential Knowledge and Skills (TEKS) for Science (Kindergarten through Grade 5), as well as ways to scaffold and sequence skills and concepts to teach science to young children.
B. Apply knowledge of how to plan and implement inquiry-based science lessons that are responsive to children's diverse interests, knowledge, skills, and experiences and that promote children's development of scientific knowledge, inquiry, and skills.
C. Demonstrate knowledge of developmentally appropriate strategies for encouraging children to explore and make discoveries about their world (e.g., exploratory play, using senses, using simple tools or technology to gain information about environment, incorporating children's literature, making predictions and/or drawing conclusions on the basis of observation).
D. Demonstrate knowledge of instructional resources, tools and materials, including technology, for teaching science and procedures for ensuring the proper use of safety equipment and safe practices during classroom science activities.
E. Apply knowledge of key concepts of physical science, Earth and space science, and life science to select strategies and methods for developing children's knowledge and skills in these areas through a variety of developmentally appropriate, meaningful, authentic learning experiences and real-world applications.
F. Apply knowledge of developmentally appropriate strategies for encouraging students to view themselves as competent scientific explorers and activities for promoting students' ability to think and communicate scientific knowledge through written expression (e.g., providing opportunities to observe and describe objects and phenomena; engaging in simple investigation; applying skills such as collecting, classifying, and interpreting data; recognizing patterns and drawing conclusions).
G. Demonstrate knowledge of developmentally appropriate strategies and procedures for implementing scientific inquiry methods in classroom laboratory and outdoor investigations, including understanding and applying terminology common to scientific investigations.
H. Demonstrate knowledge of types of digital tools and resources and strategies for using them to enhance teaching effectiveness, create learning experiences that facilitate creativity, and promote student achievement across the content areas.
I. Demonstrate knowledge of developmentally appropriate digital tools and resources and strategies to help children explore real-world issues, solve authentic problems, develop global awareness, participate in local and global learning communities, and develop the ability to pursue and manage their own learning, while understanding safety and privacy risks.
Competency 013 (Fine Arts, Physical Education, and Health): Understand foundational skills, concepts, and methods to provide developmentally appropriate instruction for fine arts, physical education, and health to students in prekindergarten to grade 3.
A. Demonstrate knowledge of the Fine Arts domain of the Texas Prekindergarten Guidelines and of the Texas Essential Knowledge and Skills (TEKS) for Fine Arts (Art, Music, and Theatre) (Kindergarten through Grade 5), as well as ways to scaffold and sequence skills and concepts to teach fine arts to young children.
B. Apply knowledge of developmentally appropriate strategies and meaningful activities, including children's literature, for promoting children's creativity, knowledge, and skills in visual arts, music, creative movement, dance, and theatre.
C. Apply knowledge of how to use the fine arts to help children achieve desired outcomes in various developmental domains (e.g., with regard to individual expression and motor skill development, language development, written expression, expressing feelings, awareness of the body, acknowledging one's own and others' cultures).
D. Demonstrate knowledge of methods for selecting and using technology resources to teach students strategies for creating, selecting, viewing, and sharing visual art, music, dance, and theatre.
E. Demonstrate knowledge of the Physical Development and Health domain of the Texas Prekindergarten Guidelines, the Texas Essential Knowledge and Skills (TEKS) for Physical Education (Kindergarten through Grade 5), and the Texas Essential Knowledge and Skills (TEKS) for Health Education (Kindergarten through Grade 5), as well as ways to scaffold and sequence skills and concepts to teach physical education and health to young children.
F. Demonstrate knowledge of the development of physical skills (e.g., fine- and gross-motor skills, locomotor skills, non-locomotor skills, perceptual awareness, object handling) and the instructional implications of children's varied levels of physical skills development.
G. Apply knowledge of the components of fitness (e.g., muscular strength, flexibility) and activities for promoting children's health and fitness, physical skills development, and enjoyment of physical activity.
H. Demonstrate knowledge of the principles of nutrition and the role of nutrition in children's fitness, health, development, and readiness for learning.
Competency 014 (Analysis and Response): In a written response, analyze and interpret qualitative and quantitative data to identify a given student's strengths and needs and design developmentally appropriate instruction.
A. Demonstrate the ability to analyze and interpret formative and summative observational and assessment data for a given student in order to select and accurately describe a significant strength or need that the student demonstrates related to a foundational English language arts, mathematics, or science skill or objective.
B. Demonstrate the ability to select and accurately describe a developmentally appropriate, effective instructional strategy, intervention, or enrichment to build on a student's identified strength or address a student's identified need in the foundational English language arts, mathematics, or science skill or objective.
C. Using sound reasoning and knowledge of foundational English language arts, mathematics, or science skills, demonstrate the ability to explain the effectiveness of the selected instructional strategy, intervention, or enrichment to build on a student's identified strength and/or address a student's identified need.
D. Demonstrate the ability to select and accurately describe a developmentally appropriate method of informal assessment to effectively monitor the student's progress toward the identified learning skill or objective.
E. Demonstrate the ability to explain how the specific learning skill or objective in foundational English language arts, mathematics, or science can be integrated in other areas of the curriculum to support the generalization or enrichment of the identified learning skill or objective.. 
ATTENDANCE REQUIREMENTS:
As stated in the Wayland Catalog, students enrolled at one of the University’s external campuses should make every effort to attend all class meetings. All absences must be explained to the instructor, who will then determine whether the omitted work may be made up. When a student reaches the number of absences considered by the instructor to be excessive, the instructor will advise the student and file an unsatisfactory progress report with the campus executive director. Any student who misses 25 percent or more of the regularly scheduled class meetings may receive a grade of F in the course. Additional attendance policies for each course, as defined by the instructor in the course syllabus, are considered a part of the University’s attendance policy.
STATEMENT ON PLAGIARISM & ACADEMIC Integrity:   
[bookmark: _Hlk218602871]a.   No use of any generative AI tools permitted.
i.    Students are required to create and produce all work themselves or with assigned group members.  Any work submitted that has used an AI generative tool like Chat GPT will be in immediate violation of the academic integrity polices for the course and WBU.
ii.   All assignments must be fully created, designed, and prepared by the student(s).
iii.   Any work that uses generative AI will be treated as plagiarism.
Wayland Baptist University observes a zero-tolerance policy regarding academic dishonesty. Per university policy as described in the academic catalog, all cases of academic dishonesty will be reported, and second offenses will result in suspension from the university.
16. DISABILITY STATEMENT:
In compliance with the Americans with Disabilities Act of 1990 (ADA), is the policy of Wayland Baptist University that no otherwise with a disability be excluded from the participation in, be denied the benefits of, or be subject to discrimination under any education programs or activity in the university.  The Disability Services Coordinator and Academic Coach serves as the coordinator of students with disabilities and must be contacted concerning accommodation requests (office (806) 291-1057).  Documentation of a disability must accompany any request for accommodations.
17. COURSE REQUIREMENTS and GRADING CRITERIA:
Make sure to check your email and Blackboard regularly. You will earn points for 
*Evaluations: University Grading Systems:
   A- 900-1000	CR for Credit			WF Withdrawal Failing
   B- 800-890		NCR No Credit                     X No grade given.
   C-700-790            I Incomplete                           IP In progress
   D- 600-690		W for Withdrawal
   F-below 600          Withdrawal Passing  
    * A grade of “CR” indicates that credit in semester hours was granted but no grade or grade points were recorded.
Course Grading Criteria:
	Assignment
	Possible Points

	Class attendance & participation (8@50)
Requires weekly log in
	400

	Conversation with Piaget
	50

	Observation Protocol
	50

	Dream Classroom 
	50

	Math Activity
	50

	Social Studies Case Study 
	50

	Dramatic Play Activity 
	50

	Integrated Themed Curriculum and Activities 
	100

	Final
	200

	
	Total Points
	1000



Attendance 
Conversation with Piaget. In this first activity, you will be carrying on a conversation with an AI generated avatar who will pose a question designed to help you apply the new information you have learned in Chapters 1 and 2. To earn your 50 points for the week, you need to answer all of questions he poses. You are welcome to use your notes and take all of the time you need. Although I appreciate well written assignments, you will only be assessed on the information you have remembered from the text. Remember to have fun. This conversation with Dr. Piaget will help you remember content. 
Observation Protocol. For this 50 point activity, you will be asked to give some suggestions on a situation that is occurring quite frequently in the 4-year-old classroom. The children in the block center are having problems with their tempers, and fights are occurring. Applying the research-based vocabulary you have just learned, make a total plan for observation, assessment, evaluation, and documentation, using the plan for documentation to describe what you would suggest. Describe in depth each of the steps you would use, tools, and documentation methods.
Dream Classroom. To earn 50 points in this activity, you will be asked to either take a photo or use software to design your idea of the perfect early childhood classroom environment. Use the vocabulary and ideals found in your reading. 
Math Activity. Select and plan a math activity for young children. Specify which age group this activity is planned for: infants, toddlers, preschoolers, or primary-age children. In writing, list objectives, materials needed, step-by-step procedures for presenting this activity, follow-up activities, and evaluation guidelines. Practice this activity with a group of children to see how your plan works. Remember to use the form in Blackboard as your guide. 50 points. 
Social Studies Case Study. To earn your 50 points, you will again apply your new knowledge of culturally appropriate instruction with an Avatar to provide recommendations to Daniel Red Stick, a Native American second-grade teacher at William Jennings Bryant elementary school in Lincoln, Nebraska. Daniel is preparing a social studies unit but is concerned about how Native Americans are portrayed in a stereotypical way in most resources that he typically uses and the message his second graders are receiving about other cultures.
What do you think?
How can Daniel use his state standards in social studies as a guide is planning this unit?
How can Daniel incorporate a learning experience that depicts how different tribes of native people lived in the past and how they live now?
What type of activities can be utilized to help children better understand cultural similarities and differences?
Dramatic Play Activity. 
Integrated Themed Curriculum and Activities. This end-of-term will allow you to apply the information you have learned this term and should include creating a week-long themed curriculum with interactive hands-on activities. A possible 100 points will be added to your grade. Check the rubric in Blackboard before submitting your work. 
There is an excellent example beginning on page 374 in your textbook. 
Checklist
Include at least three Learning Objectives 
Integrate at least three content areas into the activities
Discuss at least three research-based activities 
How will you assess student mastery of the content?

Final Exam. 100 Multiple choice questions which allow you to demonstrate 70% proficiency in basic Early Childhood Standards found in [19 TAC§228.57(d)(3)]

Grade Appeal Statement: “Students shall have protection through orderly procedures against prejudices or capricious academic evaluation. A student who believes that he or she has not been held to realistic academic standards, just evaluation procedures, appropriate grading, may appeal the final grade given in the course by using the student grade appeal process described in the Academic Catalog. Appeals may not be made for advanced placement examinations or course bypass examinations. Appeals are limited to the final course grade, which may be upheld, raised, or lowered at any stage of the appeal process. Any recommendation to lower a course grade must be submitted through the Vice President of Academic Affairs/Faculty Assembly Grade Appeals Committee for review and approval. The Faculty Assembly Grade Appeals Committee may instruct that the course grade be upheld, raised, or lowered to a more proper evaluation.”

	Course Schedule

	Week
	Reading
	Assignment

	Week One
	Jackman (2023). Early Ed Curriculum 
Chapter 1 Preparing for Learning
Chapter 2 Observation, Assessment, Evaluation, and Documentation

Use the Early Childhood Notetaking Guide 
	Conversation with Piaget due Jan 18th

	Week Two
	Jackman (2023). Early Ed Curriculum 
Chapter 3 Creating the Curriculum 
Chapter 4 the Learning Environment

Update your Early Childhood Notetaking Guide with new vocabulary about the learning environment. 

	Observation Protocol
due Jan 25th

	Week Three
	Jackman (2023). Early Ed Curriculum 
Chapter 5 Science
Chapter 6 Technology 

Update your Early Childhood Notetaking Guide with new vocabulary about science and technology

	Dream Classroom 
due Feb 1st

	Week Four
	Jackman (2023). Early Ed Curriculum 
Chapter 7 Engineering and Construction
Chapter 8 Mathematics

Update your Early Childhood Notetaking Guide with new vocabulary about math, engineering and construction concepts. 

	Math Activity
due Feb 8th

	Week Five 
	Jackman (2023). Early Ed Curriculum 
Chapter 9 Language and Literacy
Chapter 10 Art
Chapter 11 Music

Update your Early Childhood Notetaking Guide with new vocabulary about Language and Literacy, Art, and Music
	Social Studies Case Study 
due Feb 15

	Week Six 
	Jackman (2023). Early Ed Curriculum 

Chapter 12 Performing Arts and Dramatic Play

Update your Early Childhood Notetaking Guide with new vocabulary
	Dramatic Play Activity 
due by 22nd

	Week Seven
	Jackman (2023). Early Ed Curriculum pp. 374

Integrating Dramatic play and Social Studies into the curriculum

Use your notes to prepare for your final multiple choice exam next week.
	Integrated Themed Curriculum and Activities 
due Mar 1st

	Week Eight
	Final Exam due Mar 8th
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