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Plainview Campus
School Of Education
Wayland Baptist University Mission Statement:  Wayland Baptist University exists to educate students in an academically challenging, learning-focused and distinctively Christian environment for professional success, and service to God and humankind.
Course: EDUC 4328 Curriculum and Assessment for Secondary Students
Term and Year: Spring 2 2026
Course Instructor: Dr. Trisha Giacomazzi
Office Phone and WBU Email Address: (806) 291-1048-Office (806) 680-2044-Cell.  Email address: giacomazzit@wbu.edu

Office Hours:  
· Monday: 5 hours (8:00 am - 9:00 am, 10:00 am - 12:00 pm, 1:00 pm - 2:00 pm)
· Tuesday: 3 hours (8:00 am -9:00 am, 1:00 pm - 3:00 pm)
· Wednesday: 3 hours (8:00 am - 9:00 am,10:00 am – 11:00am, 1:00 pm – 2:00 pm)
· Thursday: 3 hours (8:00 am – 9:00 am, 1:00 pm - 3:00 pm)
· Friday: 3 hours (8:00 am - 9:00 am, 10:00 am - Noon)
Note: ***Appointments may be made outside the posted office hours by contacting me at (806)291-1048 office or (806)680-2044 cell. You may also email me at giacomazzit@wbu.edu. 
Class Meeting Time and Location: Online
Catalog Description:  An online interactive approach to the study of curriculum and assessment. Examination of major curriculum trends and issues. Emphasis on new curriculum innovations.

Field experience: 8 hours

Prerequisite(s): EDUC 3302
Required Textbook and Resources: Savage, T., Savage, K., & Armstrong, D. (2012). Teaching in the Secondary School, (7th ed.). Pearson
Course Outcome Competencies: 
PPR 8-12 Educator Standard One: The teacher designs instruction appropriate for all students that reflects an understanding of relevant content and is based on continuous and appropriate assessment. The student will be able to:
· Plan instruction that motivates students to want to learn and achieve
· Exhibit appropriate knowledge of a subject to promote student learning
· Use a variety of pedagogical techniques to convey information and teach skills
· Use a variety of assessment methods, including technology, appropriate for evaluating student achievement of instructional goals and objectives and communicate assessment criteria and standards to students
· Design assessments, where appropriate, that reflect real-world applications of knowledge and understanding.

PPR 8-12 Educator Standard Three: The teacher promotes student learning by providing responsive instruction that makes use of effective communication techniques, instructional strategies that actively engage students in the learning process, and timely, high-quality feedback.  The student will be able to:
· Interact with students in ways that reflect support and show respect for all students
· Communicate directions, explanations, and procedures clearly, accurately, and with an appropriate level of detail, both orally and in writing
· Use effective communication techniques, including questioning and discussion techniques, to foster active student inquiry, higher-order thinking, problem solving, and productive, supportive interactions
· Use flexible grouping to promote productive student interactions and enhance learning
· Use appropriate language and formats to provide each student with timely feedback that is accurate, constructive, substantive, and specific and bases that feedback on high expectations for student learning.

edTPA Rubrics

Planning Rubric 5: Planning Assessments to Monitor and Support Student Learning
The formal and informal assessments selected or designed to monitor students' use of the essential literacy strategy to comprehend OR compose text and related skills. The Guiding Question addresses the alignment of the assessments to the standards and objectives and the extent to which assessments provide multiple forms of evidence to monitor student progress throughout the learning segment. It also addresses required adaptations from IEPs or 504 plans. The array of assessments should provide evidence of students' use of the essential strategy and skills during the learning segment.

Planning Rubric 8: Deepening Student Learning
The candidate elicits student responses to promote thinking and apply the essential literacy strategy and related skills to comprehend OR compose text. The candidate brings forth and builds on student responses to guide learning; this can occur during whole class discussions, small group discussions, or consultations with individual students.

Planning Rubric 10: Analyzing Teaching Effectiveness
The candidate use evidence to evaluate and change teaching practice to meet students' varied learning needs. The candidate examines the teaching and learning in the video clip(s) and proposes what s/he could have done differently to better support the needs of diverse students. The candidate justifies the changes based on student needs and references to research and/or theory.

Planning Rubric 11: Analysis of Student Learning
The candidate analyze evidence of student learning related to the essential literacy strategy and related skills. The candidate analyzes student work to identify patterns of learning across the class.

Planning Rubric 12: Providing Feedback to Guide Learning
The candidate addresses the evidence of feedback provided to the focus students. Feedback may be written on the three student work samples or provided in a video/audio format. The feedback should identify what the focus students are doing well and what needs to improve in relation to the learning objectives. 

Planning Rubric 13: Student Understanding and Use of Feedback
The candidate supports the focus students to understand and use the feedback to guide their further learning. The candidate explains how they will help focus students understand and use the feedback provided in order to improve their learning.

Planning Rubric 14: Analyzing Students’ Language Use and Literacy Learning
The candidate analyzes students' use of language to develop content understanding. The candidate explains students' use of the identified language demands and how that use demonstrates and develops literacy understanding.

Planning Rubric 15: Using Assessments to Inform Instruction
The candidate uses the analysis of what students know and are able to do to plan next steps in instruction. The candidate uses conclusions from the analysis of student work and research or theory to propose the next steps of instruction. Next steps should be related to the standards/objectives assessed and based on the assessment that was analyzed. They also should address the whole class, groups with similar needs, and/or individual students.

Student Learning Outcomes
	Standard I. Domain I. Competencies 001-004 Domain III. Competencies 007-010
The teacher designs instruction appropriate for all students that reflects an understanding of relevant content and is based on continuous and appropriate assessment.

	1.7k the importance of the state content and performance standards as outlined in  the Texas Essential Knowledge and Skills (TEKS); 

	1.8k relevant content of the discipline being taught, including concepts, principle relationships, methods of inquiry, and key issues; 

	1.9k the significance of the vertical alignment of content, including prerequisite  knowledge and skills; 

	1.10k how lesson content and skills connect with other disciplines and within the discipline; and 

	1.11k current research on best pedagogical practices. 

	1.12k the importance of developing instructional goals and objectives that are clear,  relevant, meaningful, and age-appropriate; 

	1.13k the importance of developing instructional goals and objectives that can be assessed; 

	1.14k the importance of developing instructional goals and objectives that are suitable for students with varied learning needs; and 

	1.15k the importance of aligning instructional goals with campus and district goals. 

	1.16k the use of appropriate materials and resources for preparing instruction,  presenting lessons, and assessing learning;

	1.17k the importance of knowing when to integrate technology into instruction and assessment; and  

	1.18k the use of resources beyond the campus to help students meet academic and nonacademic needs. 

	1.19k the importance of designing instruction that reflects the TEKS; 

	1.21k the importance of planning lessons and structuring units so that activities progress in a logical sequence; 

	1.22k how materials, technology, and other resources may be used to support instructional goals and objectives and engage students in meaningful learning; 

	1.23k the benefits of designing instruction that integrates content across disciplines; and 

	1.24k the importance of engaging in continuous monitoring and self-assessment of instructional effectiveness. 

	1.25k the role of assessment in guiding instructional planning; 

	1.26k the importance of creating assessments that are congruent with instructional goals and objectives; 

	1.27k the characteristics, uses, advantages, and limitations of various assessment methods and strategies; 

	1.28k the role of technology in assessing student learning; 

	1.29k the benefits of and strategies for promoting student self-assessment; 

	1.30k the connection between the Texas statewide assessment program, the TEKS, and instruction; and

	1.31k how to analyze data from local, state, and other assessments using common statistical measures.

	1.1s plan lessons that reflect an understanding of students’ developmental characteristics and needs; 

	1.2s adapt lessons to address students’ varied backgrounds, skills, interests, and learning needs, including the needs of English language learners; 

	1.3s use effective approaches to address varied student learning needs and preferences 

	1.4s plan instruction that motivates students to want to learn and achieve; and 

	1.6s use the Texas Essential Knowledge and Skills (TEKS) to plan instruction; (TEKS) to plan instruction; 

	1.7s exhibit appropriate knowledge of a subject to promote student learning; 

	1.8s demonstrate awareness of common student misconceptions or likely sources of student error in relation to particular content; 

	1.9s plan instruction that reflects an understanding of important prerequisites relationships; 

	1.10s plan instruction that makes connections within the discipline and across disciplines; and 

	1.11s use a variety of pedagogical techniques to convey information and teach skills. 

	1.12s develop instructional goals and objectives that are clear, relevant, meaningful, and age-appropriate; 

	1.13s develop instructional goals and objectives that are able to be assessed; 

	1.14s develop instructional goals and objectives that reflect students’ age, developmental level, prior skills and knowledge, background, and interests; and 

	1.15s develop instructional goals and objectives that reflect different types of   student learning and skills. 

	1.16s use various types of materials and other resources to aid in preparing and   implementing instruction; 

	1.17s use technological tools to promote learning and expand instructional options; and

	1.18s use resources available outside the school (e.g., museums, businesses, community members) to enhance students’ learning opportunities 

	1.19s plan instructional activities that progress sequentially and support stated instructional goals based on the TEKS; 

	1.20s select instructional resources that support instructional goals, enhance student achievement, and engage students in learning; 

	1.21s use varied activities and instructional groupings to engage students in instructional content and meet instructional goals and objectives; 

	1.22s allocate time appropriately within lessons and units, including providing adequate opportunities for students to engage in reflection and closure; and 

	1.23s provide students with opportunities to explore content from many perspectives. 

	2.5k the necessity of communicating teacher expectations for student learning 

	2.12k the classroom roles of paraprofessionals, volunteers, and other professionals, including substitute teachers, in accordance with district policies and procedures. 

	2.4s communicate to all students the importance of instructional content and the expectation of high-quality work; and 

	2.5s ensure that instructional goals and objectives, activities, classroom interactions, assessments, and other elements of the classroom environment convey high expectations for student achievement. 

	2.7s organize and manage groups to ensure that students work together cooperatively and productively; 

	3.1k  the importance of clear, accurate communication in the teaching and learning process;  

	3.5k criteria for selecting appropriate instructional activities and assignments for students with varied characteristics and needs; 

	3.6k  how to present content to students in relevant and meaningful ways 

	3.7k the use of instructional materials, resources, and technologies that are appropriate and engaging for students in varied learning situations; 

	3.8k the importance of promoting students’ intellectual involvement with content and their active development of understanding; 

	3.10k different types of motivation, factors affecting student motivation, and effective motivational strategies in varied learning contexts; and 

	3.11k techniques for structuring and pacing lessons in ways that promote student engagement and learning. 

	3.12k characteristics of effective feedback for students; 

	3.13k the role of timely feedback in the learning process; and 

	3.14k how to use constructive feedback to guide each student’s learning. 

	3.15k the significance of teacher flexibility and responsiveness in the teaching/ learning process; and 

	3.16k situations in which teacher flexibility can enhance student learning. 

	3.2s use effective interpersonal skills (including both verbal and nonverbal skills) to reach students and communicate the teacher’s commitment to students;

	3.3s use spoken and written language that is appropriate to students’ ages, interests, and backgrounds;

	3.4s use effective communication techniques, including questioning and discussion techniques, to foster active student inquiry, higher-order thinking, problem solving, and productive, supportive interactions;

	3.5s use carefully framed questions to enable students to reflect on their understanding of content and to consider new possibilities; and

	3.6s apply skills for leading discussions that engage all students in exploring important questions and that extend students’ knowledge.

	3.7s create lessons with a clearly defined structure around which activities are organized; 

	3.8s create activities and assignments that are appropriate for students and that  actively engage them in the learning process

	3.9s select and use instructional materials, resources, and technologies that are suitable for instructional goals and that engage students cognitively; 

	3.10s represent content effectively and in ways that link with student’s prior knowledge and experience; 

	3.11s use flexible grouping to promote productive student interactions and enhance learning; 

	3.12s pace lessons appropriately and flexibly in response to student needs; 

	3.13s engage students intellectually by teaching meaningful content in ways that promote all students’ active and invested participation in the learning process; and

	3.14s encourage students’ self-motivation and active engagement in learning. 

	3.15s use appropriate language and formats to provide each student with timely feedback that is accurate, constructive, substantive, and specific; 

	3.16s promote students’ ability to use feedback to guide and enhance their learning; and 

	3.17s base feedback on high expectations for student learning. 

	3.18s respond flexibly to various situations, such as lack of student engagement in a learning activity or the occurrence of an unanticipated learning opportunity; 

	3.19s adjust instruction based on ongoing assessment of student understanding; and 

	3.20s use alternative instructional approaches to ensure that all students learn and succeed. 


						                                                      
Attendance Requirements: As stated in the Wayland Catalog, students enrolled at one of the University’s external campuses should make every effort to attend all class meetings. All absences must be explained to the instructor, who will then determine whether the omitted work may be made up. When a student reaches that number of absences considered by the instructor to be excessive, the instructor will so advise the student and file an unsatisfactory progress report with the campus executive director. Any student who misses 25 percent or more of the regularly scheduled class meetings may receive a grade of F in the course. Additional attendance policies for each course, as defined by the instructor in the course syllabus, are considered a part of the University’s attendance policy.  
Academic Honesty: 
[bookmark: _Hlk174111127]University students are expected to conduct themselves according to the highest standards of academic honesty. Academic misconduct for which a student is subject to penalty includes all forms of cheating, such as illicit possession of examinations or examination materials, forgery, or plagiarism. Safe-Assign is used for all assignments and will flag any work submitted at any Wayland school. 
Wayland Baptist University observes a zero-tolerance policy regarding academic dishonesty. Per university policy, as described in the academic catalog, all cases of academic dishonesty will be reported, and second offenses will result in suspension from the University. Any assignment completed in this course can NOT be used in other Education courses for credit.  
[bookmark: _Hlk174111378]Plagiarism:
The attempt to represent the work of another, as it may relate to written or oral works, computer-based work, mode of creative expression (i.e., music, media, or the visual arts), as the product of one's thought, whether the other's work is published or unpublished, or simply the work of a fellow student. 
When a student submits oral or written work for credit that includes the words, ideas, or data of others, the source of that information must be acknowledged through complete, accurate, and specific references and, if verbatim statements are included, using quotation marks. By placing one's name on work submitted for credit, the student certifies the originality of all work not otherwise identified by appropriate acknowledgments. A student will avoid being charged with plagiarism if there is an acknowledgment of indebtedness. Plagiarism Policy
The faculty member involved will file a record of the offense and the punishment imposed with the school dean, external campus executive director/dean, and the executive vice president/ provost. The executive vice president/provost will maintain records of all cases of academic dishonesty reported for not more than two years. Any student penalized for academic dishonesty has the right to appeal the judgment or the penalty assessed. The appeals procedure will be the same as that specified for student grade appeals. (See Student Handbook for further information or, for external students, the external campus executive director/dean).Disability Statement: “In compliance with the Americans with Disabilities Act of 1990 (ADA), it is the policy of Wayland Baptist University that no otherwise qualified person with a disability be excluded from participation in, be denied the benefits of, or be subject to discrimination under any educational program or activity in the university. The Coordinator of Counseling Services serves as the coordinator of students with a disability and should be contacted concerning accommodation requests at (806) 291- 3765. Documentation of a disability must accompany any request for accommodations.”
[bookmark: _Hlk174111583]Artificial Intelligence: This course will use option “C” only on assignments identified by the professor with an AI form attached.
A. No use of any generative AI tools permitted. 
i. Students are required to create and produce all work themselves or with assigned group members. Any work submitted that has used an AI generative tool like ChatGPT will be in immediate violation of the academic integrity policies for the course and WBU. 
ii. All assignments must be fully created, designed, and prepared by the student(s).
iii. Any work that uses generative AI will be treated as plagiarism. 
B. Generative AI tools permitted in specific context and with proper citations. 
a. Students are allowed to use, reference, or incorporate generative AI tools into specific assignments for this course. When used, students must properly cite the generative AI tool in their submitted work. 
b. While there is no true substitute for direct help and instruction for your instructor, students may be allowed to use generative AI tools to provide further explanations of course content, readings, and other assignments. Any use of generative AI tools to help further explain or translate content must be properly referenced and cited. 
c. Specific parameters for generative AI usage are provided by the instructor. iv. Any use of generative AI tools outside of the approved instructor parameters will be considered a form of plagiarism and academic dishonesty. 
C. Generative AI tools usage encouraged and may be actively assigned in coursework.
i. Use of generative AI tools is actively encouraged and incorporated in to specific assignments for this course. 
ii. Use of generative AI tools for assignments in brainstorming, content understanding, or revision to work is perfectly acceptable if cited and referenced properly in any submitted work for the course. 
iii. Use of generative AI is encouraged as long as students understand the use of generative AI in the course is to be an assistance tool and not the generator of assignments and submitted work. Ultimately, all submitted work must still reflect student’s own work, understanding, and analysis.
iv. Specific parameters for generative AI usage provided by the instructor.
v. Any use of generative AI tools outside of the approved instructor parameters will be considered a form of plagiarism and academic dishonesty.

Disability Statement:
In compliance with the Americans with Disabilities Act of 1990 (ADA), it is the policy of Wayland Baptist University that no otherwise qualified person with a disability be excluded from participation in, be denied the benefits of, or be subject to discrimination under any educational program or activity in the University. The Disability Services Coordinator and Academic Coach serves as the coordinator of students with disabilities and must be contacted concerning accommodation requests (office (806) 291-1057. Documentation of a disability must accompany any request for accommodations.
Course Requirements and Grading Criteria:  
A. Field Experience Reflection Essay and Documentation Form: (8 @ 50 pts. = 400 pts.)                           
You must arrange 6 different dates and times throughout the course for you to attend a field experience at a secondary school. While you are in a classroom for this observation you are required to interactive with the students. A written analysis paper will be written following the criteria in the assignment for each observation and then turned into the instructor via Blackboard. Please note: You must submit your reflective paper over your observation with detailed documentation of your interactions with students, otherwise you will NOT gain credit for this assignment. NOTE:  All essays will be written using the APA Format in a Word document.  
B. Field-based Experience Schedule: (10 pts) 
C. Discussion Board Activities: (4 @ 20 = 80)
D. Chapter Quizzes: (4 @ 20 = 80 pts)
E. TEKS Essay: (50 pts) Students will select one of their TEKs and in a 1- page essay write a behavioral objective, identify the supporting TEKs and describe a summative test, project or activity where students could demonstrate their mastery of the skill being addressed in the TEK selected. 
F. Differentiation Assignment Essay: (50 pts)
G. Formative Assessment Essay: (50 pts) 
H. Summative Assessment Essay: (50 pts)
I. Data Based Decision Making Essay: (50 pts)
J. Midterm Exam: (100 pts) This exam will cover Chapters 1-7 and will consist of True/False, multiple choice, and open-ended questions.  
K. Final Exam (150 pts.) This exam will cover Chapters 8-15 and will consist of True/False, multiple choice, and open-ended questions.  

University Grading Criteria
A	990-1070 + points		Cr	for Credit
B	880-889 points		NCR	No Credit
C	770-879 points		I	Incomplete*
D	660-769 points		W	for withdrawal
F	below 0-659 points		WP      Withdrawal Passing
WF	Withdrawal Failing				X	No grade given
						IP	in Progress

Grading Criteria:  Students shall have protection through orderly procedures against prejudices or capricious academic evaluation.  A student who believes that he or she has not been held to realistic academic standards, just evaluation procedures, or appropriate grading, may appeal the final grade given in the course by suing the student grade appeal process described in the Academic Catalog.  Appeals may not be made for advanced placement examinations or course bypass examinations.  Appeals are limited to the final course grade, which may be upheld, raised, or lowered at any stage of the appeal process.  Any recommendation to lower a course grade must be submitted through the Executive Vice President/Provost to the Faculty Assembly Grade Appeals Committee for review and approval.  The Faculty Assembly Grade Appeals Committee may instruct that the course grade be upheld, raised, or lowered to a more proper evaluation. 
	Weekly Dates
	Reading Assignments 
	Due Dates: All Assignments due before midnight on Sunday

	Week 1, Mar. 23-27
	Greetings, Syllabus, Class Expectations, Observational Essays & expectations,
Ch. 1: The Changing World of Teaching & Ch. 2: Students and Schools
	Background Check with Districts completed
Discussion Board #1
Quiz #1 (Ch. 1 & 2)
Field Experience Schedule

	Week 2, Mar. 30-Apr.3
	Ch. 3: Understanding Diversity & Ch. 4: Reflective Teaching
	Field Experience Essay #1
TEKs Assignment

	Week 3, Apr. 6-10
	Ch. 5: What Should Students Learn? Defining Curriculum  
Ch. 6: Learning Assessment: Making Data-Driven Decisions
	Discussion Board #2
Quiz #2 
Field Experience Essay #2


	Week 4, Apr. 13-17

	Ch. 7: Planning Units and Lessons. Ch. 8 One Size Does Not Fit All: Differentiation Instruction
	Differentiation Assignment
Field Experience Essay #3
Field Experience Essay #4
Midterm Exam

	Week 5, Apr. 20-24
	Ch. 9: Models of Direct Instruction, Ch. 10: Teaching for Higher-Level Outcomes, Ch. 11: Small-Group & Cooperative Learning
	Discussion Board #3
Quiz #3
Summative Assessment 
Field Experience Essay #5


	Week 6, Apr. 27-May 1
	Ch. 12: Reading Across the Curriculum, Ch. 13: Successful Management & Discipline
	Formative Assessment 
Field Experience Essay #6


	Week 7, May 4-8
	Ch 14: Legal Issus
Ch. 15: Career-Long Professional
	Discussion Board #4
Quiz #4
Data-Based Decision-Making Assignment 
Field Experience #7

	Week 8, May 11-15
	Review for Final
	Field Experience #8 & the  Documentation Form
Final Exam



Late Work Policy: An automatic zero will be assessed once the due date has passed. Work submitted after the due date will be assessed a 10% penalty each day. No work will be accepted on the 7th day, the zero will stand.
 
Participation Policy: Students are expected to attend class and be prepared! Communicate promptly with the professor in case of an unavoidable delay or absence in order to keep pace with the requirements of the course. Maintain professional communication with peers and instructor at all times.  
Communication:  I encourage each of you to contact me as soon as possible if you have questions or problems.  Please email or text me with any questions or concerns. I will be checking my email at least once every 24-48 hours, so I will get back to you as soon as possible.  I encourage each of you to interact with one another as well.  Since this class is conducted face-to-face, it is important to communicate with your professor on a regular basis and to use the resources within Blackboard. I will post announcements throughout the course on Blackboard, so please make sure you check each week for updates.   
Grade Appeal Statement: “Students shall have protection through orderly procedures against prejudices or capricious academic evaluation. A student who believes that he or she has not been held to realistic academic standards, just evaluation procedures, or appropriate grading, may appeal the final grade given in the course by using the student grade appeal process described in the Academic Catalog. Appeals may not be made for advanced placement examinations or course bypass examinations. Appeals are limited to the final course grade, which may be upheld, raised, or lowered at any stage of the appeal process. Any recommendation to lower a course grade must be submitted through the Vice President of Academic Affairs/Faculty Assembly Grade Appeals Committee for review and approval. The Faculty Assembly Grade Appeals Committee may instruct that the course grade be upheld, raised, or lowered to a more proper evaluation.”
Tentative Course Schedule:  The instructor reserves the right to amend the following tentative schedule as needed during the course.  All assignments due on Sunday evening before midnight.                                                 
Student Email Accounts:  The University has set up a Wayland Baptist University.wbu.edu email account for each of you.  If you have not already done so, activate this email account ASAP.  This is the email address I will use to communicate with you.  If I need to notify you of information during a time when Blackboard is down or for other various reasons, this is how I will contact you.  You may go to http://email.wbu.edu to set up the account. 
 


Professor of Record: Dr. Trisha Giacomazzi
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