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Mission:  Wayland Baptist University exists to educate students in an academically challenging and distinctively Christian environment for professional success, lifelong learning and service to God and humankind.

COURSE NUMBER AND TITLE: EDSP 5349 – Low Incidence Disabilities in the Special Education Classroom
TERM AND DATES: Summer, 2017 – (May 29 – August 12, 2017)
INSTRUCTOR’S NAME:   

Dr. Jo Beth DeSoto
OFFICE ADDRESS:            
208 Van Howeling Education Complex 

PHONE                                  
(806) 291-1051

E-MAIL ADDRESS:             
desotoj@wbu.edu
OFFICE HOURS: Online as requested by students.
Class Time: online
CATALOG COURSE DESCRIPTION: In this course students will learn:  basic concepts that are central to the education of students with severe disabilities; factors that make successful partnerships between home and school, basic strategies and tools that educators use in concert with other team members plan, teach and monitor the progress of their students, principles of positive behavior support, health care procedures required by some students during the school day, skills of caring for oneself, strategies that teams can use to promote membership, functional communication, basic skills in reading, writing, mathematics, and science, instruction of skills to increase active participation in home and community life, and preparation for the transition to adulthood.  (Field Experience – 10 hours)
PREREQUISITES:  graduate standing
REQUIRED RESOURCE MATERIALS:  

A. Student Textbook(s)
a. Snell, M., & Brown, F.  (2011). Instruction of students with severe disabilities.  7th ed.  Upper Saddle River, NJ:  Pearson Higher Education.  ISBN:  9780137075461.

B. Access to WBU Learning Resources www.wbu.edu/lrc.
STUDENT LEARNING OUTCOMES:

TExES

Texas Examinations of Educator Standards

Field 161: Special Education EC–12

Test Framework
Standard IV. The special education teacher understands and applies knowledge of the characteristics and needs of students with disabilities.
The beginning special education teacher knows and understands:

· 4.1k differential characteristics of individuals with disabilities, including levels of severity and multiple disabilities across eligibility categories;

· 4.2k human development and the effects of disabilities on developmental processes across domains (e.g., cognition, communication, motor, behavior);

· 4.3k cognitive, physical, cultural, social, environmental, psychological, and emotional needs of individuals with and without disabilities;

· 4.4k characteristics of normal, delayed, and disordered communication patterns of individuals with disabilities;

· 4.5k physical development, physical disabilities, sensory disabilities, and health impairments as they relate to the development and behavior of individuals;

· 4.6k common etiologies and the impact of sensory, physical, cognitive, and emotional disabilities on learning and experience;

· 4.7k effects of dysfunctional behavior on learning, and the differences between

· behavioral and emotional disorders and other disabling conditions;

· 4.8k the educational implications of various disabilities;

· 4.9k various ways to adapt instruction to meet unique learning needs of individuals

· with disabilities;

· 4.10k effects that one or more disabilities may have on an individual’s life;

· 4.11k effects of cultural and environmental influences (e.g., cultural and linguistic

· characteristics, socioeconomic level, abuse/neglect, substance abuse) on the child and family;

· 4.12k various etiologies and medical aspects of conditions affecting individuals with disabilities;

· 4.13k the effects of various medications on the educational, cognitive, physical, social, and emotional behavior of individuals with disabilities; 

· 4.14k medical complications and their implications for student support needs, including seizure management, tube feeding, catheterization, and cardiopulmonary resuscitation (CPR); and 
· 4.15k laws, regulations, and policies related to the provision of specialized health care in the educational setting.

· 4.1s access information on various cognitive, communicative, physical, cultural, social, and emotional conditions of individuals with disabilities;

· 4.2s describe and define general developmental, academic, social, career, and functional characteristics of individuals with disabilities as they relate to levels of support needed;

· 4.3s apply knowledge of human development and disabilities to plan and implement appropriate curriculum with appropriate modifications and adaptations; and

· 4.4s help students understand the characteristics of their disabilities, with emphasis on their unique strengths and learning needs.

· Spec Ed (EC-12)/10/26/01

Standard VI. The special education teacher understands and applies knowledge of procedures for planning instruction and managing teaching and learning environments.


The beginning special education teacher knows and understands: 

· 6.1k research-based basic classroom management theories, methods, and techniques for individuals with disabilities; 
· 6.2k research-based practices regarding how the classroom and other learning environments (e.g., job site, cafeteria, school bus, community) impact learning and behavior; 
· 6.3k research-based best practices for effective management of teaching and learning;
· 6.4k ways in which technology can assist with planning instruction and managing the teaching and learning environment and meeting the needs of individual students; 
· 6.5k curricula for the development of cognitive, academic, social, language, affective, motor, career, and functional life skills for individuals with disabilities; 
· 6.6k effective academic, career, vocational, and transition programs for individuals with disabilities; 
· 6.7k issues, resources, and strategies used to teach students with disabilities in specialized settings (e.g., alternative schools, special centers, hospitals, residential treatment centers), including transitions to and from school-based settings; 
· 6.8k how to create a community of learners and address common environmental and personal barriers that hinder accessibility and acceptance of individuals with disabilities; and
·  6.9k how to use Individual Educational Plan (IEP) objectives to plan educational setting and instruction.
· The beginning special education teacher is able to: 
· 6.1s create a safe, positive, and supportive learning environment in which diversities are valued; 

· 6.2s prepare lesson plans that are developmentally and age appropriate and based on the student Individual Educational Plan (IEP); 

· 6.3s prepare and organize materials to implement daily lesson plans; 
· 6.4s incorporate evaluation, planning, and management procedures that match student needs with a variety of instructional environments; 
· 6.5s design, structure, and manage daily routines, including transition time, for students and other staff in a variety of educational settings; 
· 6.6s use instructional time efficiently and effectively; 
· 6.7s design a learning environment that encourages active participation by students in a variety of individual and group learning activities;
·  6.8s structure the educational environment to enhance learning opportunities for individuals with disabilities; 
· 6.9s encourage self-advocacy and increased independence across school and community learning environments; 
· 6.10s design learning environments that are multisensory and that facilitate active participation, self-advocacy, and independence of individuals with disabilities in a variety of group and individual learning activities; 
· 6.11s design learning environments for individuals with disabilities that provide feedback from peers and adults; 
· 6.12s implement functional curricula in a variety of settings;
· 6.13s monitor behavior changes across activities and settings;

· 6.14s use local, state, and federal resources to assist in programming for individuals with disabilities;

· 6.15s direct the activities of an educational setting paraprofessional, aide, volunteer, or peer tutor;

· 6.16s coordinate activities of related services personnel to maximize direct instruction time for individuals with disabilities;

· 6.17s use appropriate adaptive equipment and assistive technologies as recommended by related services personnel to facilitate positioning, mobility, communication, and learning for individuals with physical and health disabilities;

· 6.18s demonstrate appropriate body mechanics to ensure student and teacher safety in transfer, lifting, positioning, and seating under the direction of related services personnel; and

· 6.19s fully implement students’ IEPs, including behavior intervention plans and modifications of materials and curriculum.
Standard VIII. The special education teacher understands assistive technology as defined by state and federal regulations.
· The beginning special education teacher knows and understands:
·  8.1k the range and variety of assistive technology, devices, services, and resources; 
· 8.2k state and federal laws pertaining to the acquisition and use of assistive technology; 
· 8.3k how to access school and community resources for meeting the assistive technology needs of individual students; 
· 8.4k when to make a referral for an assistive technology evaluation; 
· 8.5k how to effectively consider the benefits of assistive technology during the Admission, Review, and Dismissal (ARD) process; and 
· 8.6k the role of assistive technology, devices, and services in facilitating students’ access to the general curriculum and active participation in educational activities and routines.
· s link individual student needs with appropriate assistive technology, devices, and services;
·  8.2s find and access school and community resources on assistive technology; 
· 8.3s make informed decisions with regard to types and levels of assistive technology, devices, and services (e.g., “no tech,” “low tech,” and “high tech”) and support the implementation of those devices and services based on individual needs; 
· 8.4s participate in the selection and implementation of augmentative or alternative communication devices and systems for use with students; 
· 8.5s collect and use data about the individual’s environment and curriculum to determine and monitor assistive technology needs; 
· 8.6s keep classroom assistive technology equipment in good working order; 
· 8.7s implement assistive technology as directed by a student’s Individual Educational Plan (IEP).

Standard IX. The special education teacher understands and applies knowledge of transition issues and procedures across the life span.
The beginning special education teacher knows and understands:

· 9.1k state and federal laws pertaining to transition issues and services;

· 9.2k how to plan, facilitate, and implement transition activities as documented in Individualized Family Services Plans (IFSPs);

· 9.3k how to plan for and link students’ current developmental and learning experiences and teaching strategies with those of their subsequent educational setting;

· 9.4k the programs and services available at various levels and how to assist students and families in planning for transition;

· 9.5k how to plan, facilitate, and implement transition activities as documented in students’ Individual Educational Plans (IEPs) and Individual Transition Plans (ITPs);

· 9.6k sources of unique services, networks, and organizations for individuals with disabilities, including career, vocational, and transition support; and

· 9.7k procedures and supports needed to facilitate transitions across programs and placements.
· The beginning special education teacher is able to:

· 9.1s collaborate in designing transition plans that meet the identified needs of students with disabilities;

· 9.2s collaborate with students, families, and school and community personnel to ensure successful transitions for individuals with disabilities;

· 9.3s communicate with families about issues related to transition and strategies for helping their children make successful transitions; and

· 9.4s teach students skills for coping with and managing transitions successfully.
Standard X. The special education teacher promotes students’ academic performance in all content areas by facilitating their achievement in a variety of settings and situations.
The beginning special education teacher knows and understands: 
· 10.1k instructional, compensatory, and remedial methods, techniques, and curriculum materials; 

· 10.2k techniques for modifying instructional methods and materials based on differing learning styles and the specific needs of individuals with disabilities; 

· 10.3k how to evaluate and use assessment results to design, monitor, and modify instruction to improve student learning; 
· 10.4k techniques for motivating students, including the effects of high expectations on student motivation;
·  10.5k varied cultural perspectives that affect the relationship among parents/ guardians, schools, and communities with regard to effective instruction for individuals with disabilities; 
· 10.6k the impact of language development on the academic and social skills of individuals with disabilities; 
· 10.7k life-skills instruction relevant to independent, community, and personal living and employment; 
· 10.8k available curricula for life skills and self-help for individuals with disabilities; 
· 10.9k the role of the Texas Essential Knowledge and Skills (TEKS) in the development of the Individual Educational Plan (IEP) for individuals with disabilities; and 

· 10.10k the benefits of comprehensive, longitudinal individualized programs.
· 10.1s sequence, implement, evaluate, and measure student progress toward individual learning objectives; 

· 10.2s use effective, research-based instructional strategies and practices to meet the needs of individuals with disabilities; 
· 10.3s collaborate in the development and/or selection of instructional content, materials, resources, and strategies that demonstrate responsiveness to cultural and other factors (e.g., ethnicity, language, religion, gender, personal beliefs, nature and severity of disability); 
· 10.4s evaluate, select, adapt, and use instructional strategies and materials according to characteristics of the student; 
· 10.5s use instructional strategies that are developmentally and age-appropriate; 
· 10.6s choose and use appropriate technologies to accomplish instructional objectives, and integrate those technologies appropriately into the instructional process; 
· 10.7s use strategies for facilitating maintenance and generalization of skills across learning environments; 
· 10.8s teach individuals with disabilities to problem solve and use other cognitive strategies to meet their individual needs; 
· 10.9s integrate affective, social, and career/vocational skills with academic curricula; 
· 10.10s integrate related services into students’ educational settings;
· 10.11s provide community-referenced and community-based instruction as appropriate based on individual need;

· 10.12s collaborate with other professionals to interpret sensory, mobility, reflex, and perceptual information to create appropriate learning plans (e.g., sensory stimulation, physical positioning, lifting);

· 10.13s adapt lessons to maximize the physical abilities of individuals with specialized health care needs;

· 10.14s design and implement an instructional program that addresses instruction in independent living skills, vocational skills, and career education for students with physical and health disabilities; and

· 10.15s design and implement curriculum and instructional strategies for medical self-management procedures for students with specialized health care needs.

cOURSE oUTCOME cOMPETENCIES:
Student Learning Outcomes:

1. Students will demonstrate knowledge of special education characteristics and needs of students with disabilities (severe impairment) by:

a. Chapter Discussion Questions

b. Severe Impairment Research Project

c. Teacher Hand book for Severe Impairment

2. Students will demonstrate understanding of procedures for planning instruction for individuals with disabilities (severe impairment) by:

a. Chapter Discussion Questions

b. Severe Impairment Research Project

c. Teacher Handbook for Severe Impairment

3. Students will demonstrate knowledge of procedures for managing the teaching and learning environments, including procedures related to the use of assistive technology (for individuals with sever impairment) by:

a. Chapter Discussion Questions

b. Severe Impairment Research Project

c. Teacher Handbook for Severe Impairment
4. Students will demonstrate understanding of teaching Reading, Language Arts, and Math to students with severe impairment by:

a. Chapter Readings & Discussion Questions

b. Severe Impairment Research Project

c. Field Experience

5. Students will demonstrate knowledge of transition planning for students with severe impairment by:

a. Chapter Readings & Discussion Questions

b. Field Experience
COURSE OUTLINE:  (see as the final section)

COURSE REQUIREMENTS AND GRADING CRITERIA

	Chapter Discussion Questions
	16 @ 20 each
	320

	Field Experience
	200
	200

	Severe Impairment Research Project  
	1 @ 400 
	400

	Teacher Handbook on Severe Impairment
	1 @ 200
	200

	
	
	

	TOTAL POSSIBLE POINTS
	
	1120


ATTENDANCE POLICY:

1. Campus Attendance Policy: The University expects students to make class attendance a priority.  All absences must be explained to the instructor who will decide whether     omitted work may be made up. When a student reaches a number of absences considered by the instructor to be excessive, the instructor will so advise the student and file an Unsatisfactory Progress Report in the office of the dean.   Any student who misses twenty-five (25%) or more of the regularly scheduled class meetings will receive a grade of F for that course. Student grade appeals should be addressed, in writing, to the campus dean. 

2. Instructor’s Additional Policies: Three times arriving late will equal one absence, or three times leaving class early will equal one absence. (Arrival more than five minutes late or departure more than five minutes early will be deemed a late arrival/leave early.) Student must call [(806) 291-1054] or email [desotoj@wbu.edu] the professor prior to class period when he/she will not be in attendance.

METHODS OF INSTRUCTION: The delivery system for the course will consist of face-to-face instruction supplemented by Blackboard interactions. In an effort to accommodate the specific needs of students, instructional methods may include, but will not be limited to, the following: lectures, small group interactions, discussion groups, cooperative learning, peer reviews, presentations, demonstrations, practice, and observations. Independent study and reading are essential elements of this course because each student will construct an individualized Unit for future use in the classroom.

EVALUATION: University Grading System:

A
90-100


Cr
for Credit

B
80-89


NCR
No Credit

C
70-70


I
Incomplete*

D
60-69


W
for withdrawal

F
below 60

WP      Withdrawal Passing

                                           
WF
Withdrawal Failing








X
No grade given






IP
In Progress

A grade of “CR” indicates that credit in semester hours was granted but no grade or grade points were recorded.

*A grade of incomplete is changed if the work required is completed prior to the date indicated in the official University calendar of the next long term, unless the instructor designates an earlier date for completion.  If the work is not completed by the appropriate date, the I is converted to the grade of F.  An incomplete notation cannot remain on the student’s permanent record and must be replaced by the qualitative grade (A-F) by the date specified in the official University calendar of the next regular term.

Course grading criteria: All assignments are due as noted on course calendar unless otherwise announced in class. All assigned work must be word processed. Assignments not completed on time will reflect a lowered grade of 10% deduction per day minimum. Late work will not be accepted after 7 calendar days. If a student missed class the day an assignment is due, he or she must still turn in the assignment no later than the regular class meeting time to receive possible full credit for the assignment. 

	Chapter Discussion Questions
	16 @ 20 each
	320

	Field Experience
	200
	200

	Severe Impairment Research Project  
	1 @ 400 
	400

	Teacher Handbook on Severe Impairment
	1 @ 200
	200

	
	
	

	TOTAL POSSIBLE POINTS
	
	1120


ACADEMIC HONESTY:  University students are expected to conduct themselves according to the highest standards of academic honesty.  Academic misconduct for which a student is subject to penalty includes all forms of cheating, such as illicit possession of examinations or examination materials, forgery, or plagiarism.  (Plagiarism is the presentation of the work of another as one’s own work).

Disciplinary action for academic misconduct is the responsibility of the faculty members assigned to the course.  The faculty member is charged with assessing the gravity of any case of academic dishonesty, and with giving sanctions to any student involved.  Penalties may be applied to individual cases of academic dishonesty; see catalog for more information about academic dishonesty.
STUDENT GRADE APPEAL A basic aspect of the teaching-learning process is the evaluation of student performances and the assignment of grades. Student performance will be evaluated solely on an academic basis, and not on opinions or conduct in matters unrelated to the course taken. Faculty are responsible for providing syllabi which clearly specify course objectives and/or competencies, and for making clear the means of evaluation for purposes of grading students. Students are responsible for class attendance, for learning the content of any course of study and for those standards of academic performance established for a given course. Students who 20 violate academic integrity and regulations (see policy 8.4.1 and current catalog) by plagiarism, classroom misdemeanor, or academic dishonesty will be held accountable to faculty and may have their grades adjusted accordingly. Students shall have protection through orderly procedures against prejudices or capricious academic evaluation. A student, who believes that he or she has not been held to realistic academic standards, just evaluation procedures, or appropriate grading, may appeal the final grade given in the course by using the following grievance and appeal procedures. Appeals are limited to the final course grade. Appeals may not be made for advanced placement examinations or course bypass examinations. Students enrolled on the Plainview campus, virtual campus students associated with the Plainview campus (campus of record), and School of Nursing students - If a student in one of these enrollment categories feels the matter is not satisfactorily resolved at the student-faculty level, the student should follow the steps below: 1. The student shall first present, in writing, the matter of grievance to the instructor of the course. This must be done within thirty calendar days after the beginning of the next regular semester. If agreement is reached, the faculty member will either sustain the judgment made or make a change according to the agreement reached within two weeks. 2. If the student feels the matter is not satisfactorily resolved at the student-faculty level, the student should submit the grievance to the dean of the school in which the course is taught. The appeal must be made in writing within two weeks after the faculty member has acted on the grievance; otherwise, the grievance shall be considered withdrawn. The dean of the school will review all facts and evidence in the case and mediate a decision within two weeks after the receipt of the grievance. If the grievance is not further appealed, it will be considered resolved. 3. If the student is not satisfied, he/she may request the executive vice president/provost to refer the appeal to the university Faculty Assembly Grade Appeals Committee. This request must be made in writing, must include the basis for the appeal, and must be submitted within two weeks following receipt of the decision of the dean of the school. 4. The student or faculty member may appeal the findings of the committee in writing to the executive vice president/provost within one week after receiving the committee’s report. The executive vice president/provost will render a decision within two weeks and copies of such decision will be sent to the student, the faculty member, and the dean of the school involved. This decision shall be final in all cases of grade appeals. 5. Failure to submit grievances within the required time period will negate the student’s complaint. No grievances will be considered after one full term has passed after the student has received the grade in question.
PERSONS WITH DISABILITIES: It is University policy that no otherwise qualified person with disabilities be excluded from participation in, be denied the benefits of, or be subject to discrimination under any educational program or activity in the University.  It is the responsibility of the student to disclose and to provide documentation pertaining to the disability so that appropriate modifications may be made.

MEETING TIMES, DATES AND ASSIGNMENTS: Class is scheduled to meet on Blackboard during Summer VC, 2017.
TENTATIVE SCHEDULE
	EDSP 5349 (online via blackboard.) 

Tentative Course Outline—I reserve the right to amend the tentative course outline as needed during the course.٭



	Date/Week
	Classwork
	Reading Assignment
	Products Due  

Next Session

	Week 1
	Understanding Foundational Concepts 
	Read Ch. 1
	Discussion Questions Ch. 1
*Locate a Field Placement to Begin Your 10 Hour Observations!

	Week 2
	Fostering Family-Professional Partnerships
Assessing Students in a Meaningful Way
	Read Ch. 2 & 3
	Discussion Questions Ch. 2 & 3
*Begin working on Your Research Project

	Week 3
	Understanding  Teaching Strategies
	Read Ch. 4
	Discussion Questions Ch. 4

	Week 4
	Measuring Student Performance
Planning and  Implementing Instructional Programs
	Read Ch. 5 & 6
	Discussion Questions Ch. 5 & 6

	Week 5
	Designing and Implementing Individualized Positive Behavior Support 
Understanding Special Health Care Procedures
	Read Ch. 7& 8
*Submit Your Completed Research Project
	Discussion Questions Ch. 7 & 8

	Week 6
	Collaborating with Occupational and Physical Therapists to Maximize Student Participation 
	Read Ch. 9
	Discussion Questions Ch. 9
*Begin Working on Your Teacher Handbook

	Week 7
	Teaching Self-Care Skills
Supporting Peer Relationships
	Read Ch. 10 & 11
	Discussion Questions Ch. 10 & 11

	Week 8
	Teaching Functional Communication
	Read Ch. 12
	Discussion Questions Ch. 12

	Week 9
	Teaching Academic Skills
	Read Ch. 13
	Discussion Questions Ch. 13

	Week 10
	Using the Home and Community
Transitioning from School to Employment
	Read Ch. 14 & 15
*Submit Your Teacher Handbook
	Discussion Questions Ch. 14 & 15

	Week 11
	The Promise of Adulthood
	Read Ch. 16
*Turn in Your Field Experience Log
	Discussion Questions Ch. 16
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