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School of Education

Mission Statement
Wayland Baptist University exists to educate students in an academically challenging, learning-focused and distinctively Christian environment for professional success, and service to God and humankind.

Course Prefix, Number, & Name
EDLI 3308-Early Literacy and Phonics

Term and Year
Fall 2 2026

Instructor
Mr. Doug Warren

Office Phone and WBU Email Address
(806) 291-1055/ warrend@wbu.edu

[bookmark: _heading=h.gjdgxs][bookmark: _heading=h.7obygfonak1m]Office Hours, Building, and Location

	Day
	Time

	Monday
	10:00-12:00

	Tuesday
	8:55-9:25;
10:40-12:10

	Wednesday
	10:00-12:00

	Thursday
	8:55-9:25;
10:40-12:10

	Friday
	10:00-12:00


[bookmark: _heading=h.8otpmbfdzlta]
Class Meeting Time and Location
WBUonline

Catalog Description
Develops an understanding of how all areas of language arts emerge in early childhood and how various instructional approaches nurture such development.  Field experience: 5 hours.

Prerequisite
EDUC 3302-Instructional Strategies

Required Textbook and Resources
Cecil, N. (2015).  Striking a Balance: Best Practices for Early Literacy (5th ed.). Scottsdale, Az: Holcomb Hathaway, Publishers

Optional Materials
TExES EC-6 Core Subjects Preparation Manual. Domain I on English Language Arts and Reading.  Download a copy of the TEKS Language Arts Pre-K thru Grade 3.  Pre-K Guidelines (these are different from the K-1 TEKS). Children’s books from a university library, city library, local school library, or from your personal collection. 

Course Outcome Competencies: 
Standard I. Oral Language
Teachers of young students understand the importance of oral language, know the developmental processes of oral language, and provide a variety of instructional opportunities for young students to develop listening and speaking skills.

The beginning teacher knows and understands: 
1.1k basic linguistic concepts (e.g., phonemes, segmentation) and developmental stages in acquiring oral language, including stages in phonology, semantics, syntax, and pragmatics, recognizing that individual variations occur; 

The beginning teacher is able to: 
1.1s acknowledge students’ current oral language skills and build on these skills to increase students’ oral language proficiency through specific language instruction using such activities as meaningful and purposeful conversations, dramatic play, songs, rhymes, stories, games, language play, discussions, questioning, and sharing information; 
1.2s strengthen vocabulary and narrative skills in spoken language by reading aloud to students and teaching them to recognize the connections between spoken and printed language; 
1.3s provide direct and indirect instruction, including modeling and reading aloud, in “classroom” English (e.g., language structures and pronunciations commonly associated with written English) and support students’ learning and use of classroom English through meaningful and purposeful oral language activities; 

Standard II. Phonological and Phonemic Awareness
Teachers of young students understand the components of phonological and phonemic awareness and utilize a variety of approaches to help young students develop this awareness and its relationship to written language.

The beginning teacher knows and understands: 
2.1k the concept of phonological awareness, its relationship to the ability to read an alphabetic language, and the development of phonological awareness in students (a student who has phonological awareness hears distinct words, syllables, and sounds in language separate from print); 
2.2k the significance of phonological and phonemic awareness for reading and typical patterns in the development of phonological and phonemic awareness, and recognizes that individual variations occur (A student who has phonological awareness hears distinct words, syllables, and sounds in language separate from print. A student who has phonemic awareness can identify individual sounds in spoken words, blend together the separated sounds of spoken words to form words, and play with the sounds of spoken language by adding or taking away sounds from words.); and 
2.3k effective formal and informal assessments of phonological and phonemic awareness and be able to analyze results, and identifying appropriate instructional strategies for teaching 

The beginning teacher is able to: 
2.1s plan, implement, and monitor instruction that is focused on individual students’ needs and is based on continuous use of formal and informal assessments of individual students' phonological development; 
2.2s use instructional approaches, including language games, activities, materials, and direct teacher instruction, that promote students' phonological awareness; 
2.3s select and use instructional materials that promote students’ phonological and phonemic awareness and build on students' current language skills; 
2.4s inform parents of their child’s phonological development and its importance to reading and communicate with families about ways to encourage students’ phonological awareness at home; and 
2.5s communicate with other professionals and continually seek implications for practice from current research about phonological awareness. 

Standard III. Alphabetic Principle
Teachers of young students understand the importance of the alphabetic principle to reading English, know the elements of the alphabetic principle, and provide instruction that helps students understand that printed words consist of graphic representations that relate to the sounds of spoken language in conventional and intentional ways.

The beginning teacher knows and understands: 
3.1k the importance of the elements of the alphabetic principle, including letter names, graphophonemic knowledge, and the relationship of the letters in printed words to spoken language; 
3.2k expected patterns of students’ alphabetic skills development and knowledge that individual variations may occur; 

3.3k that not all written languages are alphabetic, that many alphabetic languages are more phonetically regular than English, and know how to help English language learner deal with positive and negative transfer related to the alphabetic principle; and 
3.4k how to select, administer, and analyze results from informal and formal assessments of alphabetic knowledge 

The beginning teacher is able to: 
3.1s respond to individual student's needs by providing focused instruction on the letters of the alphabet and the relationships of sounds and letters; 
3.2s select and use instructional materials and strategies, including multisensory techniques (e.g., letter names, graphophonemic knowledge, and the relationship of letters and printed words to spoken language) to promote students’ understanding of the elements of the alphabetic principle; 
3.3s use formal and informal assessments to analyze individual student's alphabetic skills, monitor learning, and plan instruction; 
3.4s communicate with parents about ways to increase students’ alphabetic knowledge; 
3.5s communicate with other professionals and continually seek implications for practice from current research about the development of alphabetic knowledge; and 
3.6s provide learning experiences that promote students’ ability to read critically and evaluate information presented in nonliterary texts. 

Standard IV. Literacy Development and Practice
Teachers of young students understand that literacy develops over time and progresses from emergent to proficient stages. Teachers use a variety of contexts to support the development of young students’ literacy.

The beginning teacher knows and understands: 
4.1k that literacy acquisition develops in an often predictable pattern from pre-reading (sometimes referred to as emergent literacy) to conventional literacy and that individual variations occur in literacy acquisition; 
4.2k that the developing reader has a growing awareness of print in the environment, of the sounds in spoken words, and of the uses of print; 
4.3k that literacy development occurs in multiple contexts through reading, writing, and the use of oral language; 
4.4k a wide range of student literature and other texts written for students; 
4.5k the importance of modeling and encouraging reading for pleasure and lifelong learning; 
4.6k the difference between guided and independent practice in reading; 
4.7k the importance of reading as a skill in all content areas; 
4.8k the use of technology in promoting literacy; and 
4.9k how to select, administer, analyze, and use results from informal and formal assessments of literacy acquisition, including assessments of phonological and phonemic awareness and alphabetic skills. 

The beginning teacher is able to: 
4.1s provide instruction that focuses on concepts about print and functions of print, including book handling, parts of a book, orientation, directionality, and the relationships between written and spoken words; 
4.2s assist young students in distinguishing letter forms from number forms and text from pictures; 
4.3s provide multiple opportunities for young students to listen to and respond to a wide variety of student literature, both fiction and non-fiction, and to recognize characteristics of various types of narrative and expository texts; 
4.4s talk with students about their favorite books; 
4.5s engage students in story reading experiences and encourage young students to interact with others about stories; 
4.6s provide many opportunities for students to read and write in order to develop an extensive reading and writing vocabulary; 
4.7s assist young readers in selecting their own books for independent reading; 
4.8s teach students about authors and their purposes for writing; 
4.9s use formal and informal assessments of individual student’s literacy development to plan, implement, and monitor instruction; 
4.10s communicate with families about ways to enhance students’ literacy development; 
4.11s communicate with other professionals and continually seek implications for practice from current research on literacy acquisition; and 
4.12s use technology to help students access a wide range of narrative and expository texts. 

Standard V. Word Analysis and Decoding
Teachers understand the importance of word analysis and decoding to reading and provide many opportunities for students to improve word analysis and decoding abilities.

The beginning teacher knows and understands: 
5.1k that many students develop word analysis skills (e.g., decoding, blending, structural analysis, sight word vocabulary) and reading fluency in a predictable sequence, recognizing that individual variations occur; 
5.2k the continuum of word analysis skills and grade-level expectations for these skills; 
5.3k the norms for reading fluency that have been established for various age and grade levels; 
5.4k important phonetic elements and conventions of the English language; 
5.5k strategies for decoding and determining the meaning of increasingly complex words; 
5.6k the importance of word recognition skills (e.g., decoding, blending, structural analysis, sight word vocabulary) to reading comprehension and know a variety of strategies to help young student develop and apply word analysis skills; 
5.7k differences in students’ development of word analysis skills and know how to adjust instruction in response to various students' needs; 
5.8k a variety of formal and informal procedures for assessing students’ word identification and decoding skills; and 
5.9k instructional practices to meet students’ individual needs in decoding and word identification. 

The beginning teacher is able to: 
5.1s teach the analysis of phonetically regular words in a simple-to-complex progression, i.e., phonemes, blending onsets and rimes, short vowels, consonant blends, other common vowel and consonant patterns, and syllables; 
5.2s teach students to read passages using decodable texts and provide opportunities for students to progress from sounding out words orally to decoding words silently; 
5.3s teach students to recognize high-frequency irregular words by selecting words that appear frequently in students’ books and reviewing difficult words often; 
5.4s teach students ways to identify vowel sound combinations and multisyllabic words; 
5.5s provide instruction in how to use structural cues to recognize compound words, base words, and inflections (e.g., prefixes and suffixes); 
5.6s teach students to use knowledge of word order (English syntax) and context to support word identification and confirm word meaning; 
5.7s use formal and informal assessments to analyze individual student’s word identification and decoding skills in order to plan and monitor instruction; 
5.8s communicate with parents about ways to support students’ word identification and decoding skills; and 
5.9s communicate with other professionals and continually seek implications for practice from current research about the development of decoding and word identification. 

Standard VI. Reading Fluency
Teachers understand the importance of fluency to reading comprehension and provide many opportunities for students to improve reading fluency.

The beginning teacher knows and understands: 
6.1k how students’ reading rate and fluency affect comprehension; 
6.2k how young students develop reading fluency and that fluency involves rate, accuracy, and intonation; 
6.3k how to assess students’ reading fluency on an ongoing basis and know the norms that have been established for various age and grade levels; 
6.4k instructional practices that enhance the development of fluency, including providing opportunities for students to read regularly, both orally and silently, in independent-level materials and to do repeated reading and partner reading; 
6.5k instructional strategies and practices for promoting students’ word analysis skills and reading fluency; 
6.6k differences in students’ development of word analysis skills and reading fluency, and instructional practices for meeting students’ individual needs in these areas; and 
6.7k a variety of informal and formal procedures for assessing on an ongoing basis students’ reading fluency. 

The beginning teacher is able to: 
6.1s identify and monitor on an ongoing basis young students’ fluency levels by using leveled passages or reading materials on a daily basis; 
6.2s provide frequent opportunities for fluency development through reading in independent-level materials, reading orally from familiar text, repeated reading activities, and silent reading for increasingly longer periods; 
6.3s apply norms for reading fluency to evaluate students’ reading fluency; 
6.4s communicate with families about students’ reading fluency and ways they can help to increase students’ fluency; 

6.5s communicate with other professionals and continually seek implications from current research about the development of students’ reading fluency; and 
6.6s provide opportunities for students to improve reading fluency through self-correction. 

Standard VII. Reading Comprehension
Teachers understand the importance of reading for understanding, know the components of comprehension, and teach young students strategies for improving comprehension.

The beginning teacher knows and understands: 
7.1k that reading comprehension begins with listening comprehension and knows strategies to help students improve listening comprehension; 
7.3k the continuum of reading comprehension skills and grade-level expectations for these skills; 
7.4k reading comprehension as an active process of constructing meaning; 
7.5k factors affecting students’ reading comprehension, such as oral language development, word analysis skills, prior knowledge, previous reading experiences, fluency, ability to monitor understanding, and the characteristics of specific texts (e.g., structure and vocabulary); 
7.7k the relationship between extensive reading, vocabulary development, and reading comprehension; 
7.12k how comprehension can be improved through wide reading, the importance of allocating time to wide reading, and how to develop and maintain classroom libraries and “sending home” libraries; 
7.13k the importance of vocabulary development through wide reading and experiences, such as interpreting idioms, multiple-meaning words and analogies; 
7.18k the importance of providing students with direct, explicit instruction in the use of comprehension strategies; 
7.19k a range of strategies that students can use to facilitate comprehension before, during, and after reading (e.g., previewing, making predictions, questioning, self-monitoring, rereading, mapping, using reading journals, and discussing texts); 
7.20k the importance of locating the meanings, pronunciations, and derivations of unfamiliar words using dictionaries, glossaries, and other sources; 
7.23k the reading comprehension needs of students with different needs (e.g., English Language Learners and students with disabilities) and how to provide instruction for those students; and 
7.24k the use of technology in promoting reading comprehension. 

The beginning teacher is able to: 
7.1s formally and informally assess students’ reading comprehension and provide focused instruction in reading comprehension based on individual student’s needs; 
7.2s use a variety of instructional strategies to enhance students’ listening and reading comprehension, including helping students link the content of texts to students’ lives and connect related ideas across different texts; 
7.5s provide frequent opportunities for students to engage in silent reading, both at school and at home; 
7.8s use instructional strategies that help increase students’ reading vocabulary; 
7.11s provide opportunities for students to apply comprehension strategies to literature and to respond to literature in a variety of ways (e.g., using reading journals and discussions), including relating background knowledge to literary texts; 
7.13s provide instruction in comprehension skills that support students’ transition from “learning to read” to “reading to learn,” (e.g., recognizing different types and functions of texts and matching comprehension strategies to the type of text) and teach students how to locate, retrieve, and retain information from a range of content-area and expository texts; 
7.14s provide frequent opportunities for students to engage in silent reading at school and encourage opportunities for silent reading at home through the development and maintenance of classroom libraries and home libraries; 
7.15s communicate with families about students’ reading comprehension and ways to encourage students’ reading; and 
7.16s communicate with other professionals and seek implications for practice from ongoing research about the development of students’ reading comprehension. 

Standard IX. Writing Conventions
Teachers understand how young students use writing conventions and how to help students develop those conventions.

The beginning teacher knows and understands: 
9.2k the relationship between spelling and phonological, graphophonemic knowledge, alphabetic awareness, and the importance of this relationship for later success in reading and writing; 
9.3k the stages of spelling development (prephonetic, phonetic, transitional, and conventional) and how and when to support students’ development from one stage to the next; 
9.6k the importance of spelling and graphophonemic knowledge for success in reading and writing; and 

The beginning teacher is able to: 

9.2s provide hands-on activities to help young students develop the fine motor skills necessary for writing; 
9.3s teach pencil grip, paper position, and beginning stroke; 

Means for Assessing Student Achievement of the Outcome Competencies (Additional assessments MAY be added, but those listed MUST be utilized.)
1. Class assignments (Domain I: Standards 1,2,3,4,5,6,7,9)
2. Field Experiences (Domain I: Standards 1,2,4,6,9)
3. Phonological areas, phonics, etc. (Domain I: Standards 2,3,5)
4. Course test(s) (Domain I: Standards 1,2,3,4,5,6,7,9)
5. Manuscript proficiency (Domain I: Standard 9)
6. In-class presentations (Domain I: Standards 1,2,3,4,5,6,7,9)

Attendance Requirements
As stated in the Wayland Catalog, students enrolled at one of the University’s external campuses should make every effort to attend all class meetings. All absences must be explained to the instructor, who will then determine whether the omitted work may be made up. When a student reaches that number of absences considered by the instructor to be excessive, the instructor will so advise the student and file an unsatisfactory progress report with the campus executive director. Any student who misses 25 percent or more of the regularly scheduled class meetings may receive a grade of F in the course. Additional attendance policies for each course, as defined by the instructor in the course syllabus, are considered a part of the University’s attendance policy.

 Statement on Plagiarism and Academic Dishonesty
Wayland Baptist University observes a zero tolerance policy regarding academic dishonesty. Per university policy as described in the academic catalog, all cases of academic dishonesty will be reported and second offenses will result in suspension from the university.

Disability Statement
“In compliance with the Americans with Disabilities Act of 1990 (ADA), it is the policy of Wayland Baptist University that no otherwise qualified person with a disability be excluded from participation in, be denied the benefits of, or be subject to discrimination under any educational program or activity in the university. The Coordinator of Counseling Services serves as the coordinator of students with a disability and should be contacted concerning accommodation requests at (806) 291- 3765. Documentation of a disability must accompany any request for accommodations.”

Course Requirements and Grading Criteria
I place great value on professionalism.  It is important to being an effective teacher, and this semester is your opportunity to demonstrate professionalism.  Professionalism will be expected during class time on campus and during your site visits.  This component will be assessed through the utilization of a rubric and will be based upon my perspective, the teacher education Code of Conduct, and your actions.  It is very important for teachers to effectively communicate ideas to colleagues, parents, and administrators.  Writing clear and error free English is a priority at Wayland’s School of Education.  Therefore, 
each student’s ability to express his/her knowledge of educational concepts and theories within the conventions of academic discourse will be assessed through both oral presentations and written assignments.  Criteria for evaluation will be based on both content and mechanics.  Integration of information from lectures, readings, discussions, and field experience will be taken into consideration, as will correct and appropriate format and organization.  
· Class-to-class assignments:  Complete required readings, internet activities, projects, and assignments on time, following the directions provided.
· Field experience (5 hours required):  Observe and develop course-related lessons to early childhood students; provide evidence/documentation.
· Demonstrate mastery of phonological awareness areas, the alphabetic principle, phonics, and word structure analysis.
· Complete satisfactorily one or more tests based on student learning outcomes & state-centered competencies.
· Demonstrate basic manuscript proficiency
· Make in-class teaching presentations that exhibit a knowledge of phonics instruction as well as extending your understanding of key early literacy concepts.

Grades for courses shall be recorded by the symbols below: (Point totals for each letter grade MAY be modified, but grading system MUST be maintained.)

UNIVERSITY GRADING SYSTEM
	Letter Grade
	Points or Meaning

	A
	90-100

	B
	80-89	

	C
	70-79	

	D
	60-69	

	F
	below 60 

	Cr
	for Credit

	NCR
	No Credit

	I
	Incomplete*

	WF
	Withdrawal Failing

	X
	No grade given

	IP
	In Progress

	W
	for withdrawal

	WP
	Withdrawal Passing



A grade of “CR” indicates that credit in semester hours was granted but no grade or grade points were recorded.
*A grade of incomplete is changed if the work required is completed prior to the date indicated in the official University calendar of the next long term, unless the instructor designates an earlier date for completion.  If the work is not completed by the appropriate date, the I is converted to the grade of F.  An incomplete notation cannot remain on the student’s permanent record and must be replaced by the qualitative grade (A-F) by the date specified in the official University calendar of the next regular term.

	Activity
	Points

	· Professionalism (attendance, attitude, participation)
	100

	· Class to class assignments (There will be 28 class to class assignments, both homework and in-class assignments, throughout the course for grades.  Each assignment will be worth 10 points.) 
	280

	· Field experiences in local schools are mandatory for course credit.  (There will be 5 hours (6 trips to an elementary campus-10 pts. each) of required field experience during this semester course.  A summary report (5 pts. each)is due after each field experience.)
	90

	
· In-class presentation (There will be five presentations worth 40 points each.)

	200

	· Phonics notebook (A collection of all phonics assignments, handouts, reading guides, and presentation materials.)
	100

	· Three tests (100 points each)
	300

	TOTAL  
	1070



1070-963	=	A
962-856	=	B
855-749	=	C
748-642 	=	D
Below 642 	=	F

Grade Appeal Statement
“Students shall have protection through orderly procedures against prejudices or capricious academic evaluation. A student who believes that he or she has not been held to realistic academic standards, just evaluation procedures, or appropriate grading, may appeal the final grade given in the course by using the student grade appeal process described in the Academic Catalog. Appeals may not be made for advanced placement examinations or course bypass examinations. Appeals are limited to the final course grade, which may be upheld, raised, or lowered at any stage of the appeal process. Any recommendation to lower a course grade must be submitted through the Vice President of Academic Affairs/Faculty Assembly Grade Appeals Committee for review and approval. The Faculty Assembly Grade Appeals Committee may instruct that the course grade be upheld, raised, or lowered to a more proper evaluation.”

Tentative Schedule
· Week 1- Introduction & A Child Learns to Read:  Process and Product
· Week 2 - A Quest for Balance:  Moving Forward & Emergent Literacy:  From Birth to Conventional Literacy
· Week 3 - Phonemic Awareness:  The Sounds of our Language & Week 6 - Phonics, Sight Vocabulary, and Fluency:  Why and How
· Week 4 - Spelling:  A Writer’s Tool & Week 8 - Acquiring Word Meanings:  The Building Blocks of Literacy
· Week 5 - Reading Comprehension:  Making Sense of Print & Writing-Reading Connections:  Reciprocal Paths to Literacy
· Week 6 - Large and Small Group Reading Strategies:  Creating a Literate Community & Literacy and Technology in a Balanced Classroom:  Exploring Today’s Resources
· Week 7 - Assessment of Early Literacy Development: Informing Instruction & Week 14 - Home as Partner:  The Shared Connection
· Week 8 - The Early Literacy Classroom:  Orchestrating a Comprehensive Program & Final
All outside of class assignments and/or quizzes will be contained within the weekly folder under Course Contents in Blackboard

16 WEEK TENTATIVE SCHEDULE:

	Date
	Topic/Readings
	Assignments due by Sunday of each week, 11:59 p.m.

	Week 1
	Introduction 
	


	
	A Child Learns to Read:  Process and Product 
	Class Presentation 1


	Week 2
	A Quest for Balance:  Moving Forward 
	Chapter 2 Reading Guide
Chapter 2 Thought Provoker

	
	Emergent Literacy:  From Birth to Conventional Literacy 
	Chapter 3 Reading Guide
Chapter 3 Thought Provoker

	Week 3
	Phonemic Awareness:  The Sounds of our Language

	Chapter 4 Reading Guide
Chapter 4 Thought Provoker

	
	Phonics, Sight Vocabulary, and Fluency:  Why and How 
	Chapter 5 Reading Guide
Chapter 5 Thought Provoker
Class Presentation 2

	Week 4
	Spelling:  A Writer’s Tool

	Chapter 6 Reading Guide
Chapter 6 Thought Provoker
Literacy Essay

	
	Acquiring Word Meanings:  The Building Blocks of Literacy 
	Chapter 7 Reading Guide
Chapter 7 Thought Provoker

	Week 5
	Reading Comprehension:  Making Sense of Print

	Chapter 8 Reading Guide
Chapter8 Thought Provoker
Class Presentation 3

	
	Writing-Reading Connections:  Reciprocal Paths to Literacy

	Chapter 9 Reading Guide
Chapter 9 Thought Provoker

	Week 6
	Large and Small Group Reading Strategies:  Creating a Literate Community 
	Chapter 10 Reading Guide


	
	- Literacy and Technology in a Balanced Classroom:  Exploring Today’s Resources

	Chapter 11 Reading Guide
Chapter 11 Thought Provoker

	Week 7
	Assessment of Early Literacy Development: Informing Instruction  
	Chapter 12 Reading Guide
Chapter 12 Thought Provoker
Class Presentation 4

	
	Home as Partner:  The Shared Connection 
	Chapter 13 Reading Guide
Chapter 13 Thought Provoker

	Week 8
	The Early Literacy Classroom:  Orchestrating a Comprehensive Program

	Chapter 14 Reading Guide
Chapter 14 Thought Provoker
Class Presentation 5
Final
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